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Critical thinking at a glance (11)

Case Study: Should a plenary

speaker be just respectful

or generous as well?

Nada Dukié

Different micro cultures promote and value some things. At the
same time, they reject openly or overtly some other things. For
example, a plenary speaker at an international conference can
bore their audience to death, and even disrespect the time as-
signed to them. On the other hand, they might pour their heart

and soul into their presentation, and apologetically continue instead
of finishing in due time. In the first case, one might argue that the
speaker’s ego and arrogance got the better of them. And in the
second one, the speaker is probably just trying to be generous with
their time and expertise in order to overdeliver for their audience.
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“It's the simple things in life that are the most extraordinary.”
- Paulo Coelho

Researchers at One Poll surveyed 6,000 adults in the UK, US, Singapore
and Australia to identify all the little things that bring joy. Being some-
where new, finishing a really good book and a breathtaking view top the
list. Other favourites include a picnic, listening to favourite songs and
feeling the sun on your face. More than half of respondents, 63 percent
to be exact, believe they don't get to enjoy life's simplest pleasures often
enough, while others feel they don’'t have enough time to enjoy the little
pleasures as often as they should.

Summer is the perfect time to unplug and savour the little things. The
other seasons are marked by constant hustle and bustle, back-to-back
obligations, and anticipation of what comes next. In the autumn, when
school starts, we have a lot to do, from planning to preparing for the first
few months of school. As soon as we feel a hint of hectic stress during
the winter months, we wonder how we're going to make it to winter
break and keep our sanity. And it doesn'’t stop there. From April to June,
we experience a jam-packed schedule of classwork, external exams,
and a host of topics that still need to be covered for students to fully
grasp a subject. But if you do it right, summer just lingers.

Summer has a sweetness that should be savoured. The beauty of small
pleasures like a cup of coffee sipped slowly to be enjoyed to the fullest,
watching the sunrise and admiring the world in pastel hues, reading a
captivating novel and revelling in the world of fiction, or simply enjoying
the calmness of the moment. These little pleasures cost nothing (or at
least not much), but they can be immensely satisfying. The above exam-
ples are just a few ordinary things | start my summer days with, but the
possibilities are endless and can be expanded throughout the day.

On the back cover you'll find a list of tiny pleasures to enjoy this sum-
mer. | hope the list inspires you to reflect on the little things that bring
you joy, too, or to be mindful of the things we so often let go unnoticed.
Of course, you can probably come up with a hundred more things, and
it should also be noted that one person’s pleasures aren’t always pleas-
ures for others. Whatever you enjoy doing, the simple pleasures of sum-
mer can turn into a great day that fills your life with magic and offers
you experiences that make you feel alive.

In addition to the summer season delights, in this issue of IN you'll also
find impressions from our 28" International Conference, a number of in-
teresting reads, and some of our regular as well as new summary features.
Don't miss Nada Dukic¢’s regular thought-provoking column (see left) and
get in touch if you have an interesting idea, lesson plan, or project to share.

Have a great holiday, relax, soak in the summertime spirit and spend
your time doing things that bring you joy.

Alenka Tratnik
Editor

Reference

One Poll. https://www.onepoll.us/surveys




International IATEFL Slovenia Conference

TEACHING - Only for the brave

‘Teaching: only for the brave’ was an apt title for the IATE-

FL Slovenia 2023 conference. It's always scared me! Since W%AWWW

| first went, either eight years ago or since | was eight (it guaz— {

feels like I've been going my whole life so exact chronolo-

gy is hard to give!) it has always made me, | don’t know...up Wm%w

my game? It's scary, because they’re a tough crowd. Froth

is not enough; they want the real coffee! So as a speaker,

it always makes me really ensure that what | have to deliv- %M/w &Z‘%w W

er is top form. Not that one ever feels able to deliver dross,

but there is an extra pressure from this crowd of well-known /M/’LWD W nales Cyﬁﬂw M
colleagues, | always want to really impress them! That a% m%A/ wice ngé MM/ )}

said, it's also a venue, I've always felt, that welcomes ex-
perimentation and so asking the room to help me develop

complex idea.s or new techniques is also, alvyays a lot of JMWMW Z % g Z Z wab

fun. Also, their ideas are often better than mine.

As al bl I dary fi like J W ’
s always, it was a blast seeing legendary figures like Jer-
emy Harmer, Grzegorz Spiewak alongside luminaries like mbw EZ@W/

Dr Nora Tartsay, Danny Singh, Uwe Pohl, Dr Claudia Molnar, %Mm W%“MMZ;M
Sandra Vida, Kristy Kors, Lazlo Németh and Volodja Sisk- MAf ’
ovi€. But also seeing brilliant sessions from people pre-

senting for the first time. And everyone relaxing in the pool

or cafe together afterwards. It's an event like no other. (QM’M’%M’ W Ij’ “

Truly, earning the label ‘Europe’s cosiest conference’. I've W@ZZ'&/&W oa/w% %
met amazing people there, both personally and profession- ng ZZZ /fw
ally. It's not too much to say I've made friends for life. w W

Everyone arrives excited, it's like going on a sleepover with
your mates when you’re 8! Happy huddles of chat, songs,
drinks, games and laughter. Finally dragging yourself to
bed hours after you swore you'd go, feet aching from danc-
ing, mind reeling with ideas. | go for the people | know al-
ready, and keep coming back for the great new people I've
met every time. And the things they're all doing! Amazing
work! Fresh approaches! Brilliant. If EFL had a secret sect
of Ninja monks, they'd all be at IATEFL Slovenial

While | enjoy speaking at this conference, I'd still go even
if they just asked me to collect coats..! | love it.

Thom Jones
Ambassador of Buzz for Express publishing
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A Tale of a Hero
by Milan Mandeljc

“Not once upon a time,

says this ancient rhyme

there lived a mighty..” "Prince?”
“No, not at all, just rinse.”

“I know, a lonely king,

three daughters and a ring?”
“No king would ever fight,

to make the horrors right..."

1”

“Who then, please tell me, Gran
“Well, son, no common man,
could survive this place,
horrors that he'd have to face...

There were heads and eyes,
mostly vicious (some were nice),
t'was hunger in the halls,

and how these creatures sprawl!

Few were tamed by home barns,
some needed tying with a yarn,
others dead, no hope left,

of souls they'd been bereft.

To keep the dark at bay,

comes the hero, come well....they!”
“They? A gender fluid knight?”
“No, teachers! In all their might!

First, morning zombie troupe
brought down in one fell swoop,
and the obnoxious knockers,
late commuters — rocky rockers.

Then the disbelievers,

oh, and over-over-over achievers!
Hell turns more apparent,

there goes the seven headed-parent.

The battle would not cease,

no fight would go with ease:
essays, tests... All hopes are hewn,
luckily there’s always June!

And then a silent thank you,

years later out of the blue,

- some learnt teachers were a friend,-
for this story’s happy end.”

A Brave Path

by Vesna Gros

Did you want to be a mother hen?
Or did you simply like using a red pen?

Was there nothing else you could or wanted to do?
Or was it just because your mum was a teacher, too?

Whatever the reason, bear this in mind:
You are brave and you are awesome,
You are wise and you are kind.

You make your students blossom,

You leave none of them behind.

And will you get from this teaching
What you want, even so?

| sure hope you do,

But | cannot really know.

What | do know is this:

You are not you from ten years ago.

You change and adapt, you fail and you grow.
The path you have chosen is daring,

But your IATEFL tribe is caring.

Some might take you and your work for granted;

Stay brave and do not consider this tragic.
Reward comes in feeling soever enchanted,
When students find joy in your everyday magic.

Not Ed Sheeran

So, now | am a teacher,

It's going to be a blast -

I'll get them all to love me -
| won't even have to ask.

Oh no, it's going badly;

| can't stick to the plan
They're rowdy or they're quiet
| freeze, | choke, | am.

Despairing and self-doubting.

| shake myself and see;

They're children, and they MATTER -

More than knowledge — and more than ME.
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Katja Tezak

Introduction

In general, literature seems to have gained and lost in pop-
ularity in general EFL teaching and is often underutilized as
a teaching tool in tertiary ESP (English for Specific Purpos-
es) classes. That means, that we are leaving a vast pool of
potentially excellent teaching tools untouched. Literature
in the ESP class can contribute immensely towards devel-
oping a good expert and businessperson, which are both
skills required for a good agricultural expert, especially in

a predominantly natural science-oriented study programme
and job. Being a good businessperson is part and parcel of
being in agri-business, as it requires its professionals to be
good salespeople, great negotiators and to partake in a lot
of business related networking activities in international
contexts. It is my strong belief, that we need to strive for

a well-rounded expert who is in touch with the humanities
and works on knowing the people and their communities
in their expert field, and ESP and specifically literature in
the target language can lend a hand in this endeavour.

Literature in EFL and ESP

Literature in EFL has had some fluctuations in its use
through time, initially being the main source of input for
teaching in language classes in the Grammar Translation
Method and was later moved to the periphery during the
hay day of structuralism and the audiolingual method (Col-
lie & Slater, 1987, p. 2). CLT also used less literature and more
attention was paid to dialogues and conversations. Later
developments saw a mild resurgence of literature’'s use in
EFL, but in ESP it is still largely underutilised. (Hirvela, 1990).

One problem that arises in course development and mate-
rial choice in ESP is still the wide held belief that ESP is
only there to address the most basic language elements
of the professional field and nothing more, and that de-
creases its value, as it is capable of fulfilling many more
learner/future expert needs as Hirvela (1990) states: “ESP

is capable of far more flexibility than it is generally given
credit for. Because of its strict adherence to the principle
of catering to learners’ instrumental needs, ESP is fre-
quently regarded as a rigid pedagogy, permitting no devia-
tion from materials and approaches which fulfil the exact
linguistic requirements of learners vis-a-vis their target
situations.” As literature does not exactly meet the first
association form of a semi-scientific or scientific agricul-
tural article, it often gets skipped over as a learning materi-
al, but the next paragraph will point out one of its very im-
portant uses in developing a future agricultural expert and
agri-business expert, namely emotional intelligence.

Teaching Emotional Intelligence Through Literature

Mai (2018) points out that literature can help develop stu-
dents’ El because literature is the voice of emotions and
feelings: “Each work of literature is a treasure of human
emotional experience and emotional intelligence.” This
makes literature the ideal provider of example and analy-
sis practice and of understanding emotion in the target
language for ESP students and all students in general. It
can also serve as a reflection on what the students feel
themselves and maybe help them identify what they need
as humans, language learners and future experts: “Litera-
ture may offer us an emotional outlet”; “A great work of art
may provide us the opportunity to feel more profoundly
and more generously, to perceive more fully the implica-
tions of experience, than the hurried and fragmentary con-
ditions of life permit.” (Rosenblatt, 1938, p. 44, 45)

Research and psychology have also realised the utility

of literature for teaching emotional intelligence and have
established bibliotherapy, which is a form of therapy and
teaching practice where experts specifically teach children
and adults how to address their emotions and recognise
the emotional states of those around them, which already
constitutes the practice of emotional, namely inter- and
intrapersonal, intelligence. “Bibliotherapy appears particu-
larly viable for promoting El (emotional intelligence) be-
cause the technique strengthens insight and understand-
ing by pairing literature with mediation.” (Cartledge &
Kiarie, 2001; Salovey & Sluyter, 1997). Including literature
in this way in our ESP classes can provide a whole host
of benefits to the students from language improvement
through meaningful usage, personal growth and self-re-
flection, to better understanding the needs of the people
they will encounter in their professional life, giving them
an advantage in sales and negotiation.

Importance of emotional intelligence in business
Emotional intelligence has been recognised as one of the
main pillars of a productive positive work environment:
“For example, the Hay Group states one study of 44 For-
tune 500 companies found that salespeople with high EQ
(Emotional Intelligence Quotient) produced twice the reve-
nue of those with average or below average scores. In an-
other study, technical programmers demonstrating the top
10 percent of emotional intelligence competency were de-
veloping software three times faster than those with lower
competency.” (Poskey, 2006) The quote indicates that peo-
ple with a well-developed emotional intelligence perform
better in sales positions and those are very prominent for
agricultural students, as a big part of their work will include
producing and selling their own products or they might
take up positions in sales where they sell food, fertilizer,
pesticides, farming equipment, and the list goes on.

Another factor future farmers will face is personal happi-
ness and the ability to connect to others in their work envi-
ronment. When those factors are lacking, the well-being
and performance very probably decrease: "Unmet emo-
tional needs cause the majority of problems at work."
(Poskey, 2006). This is a facet we can also try and improve
in the ESP classroom by utilizing literature and thereby
showcasing real language and expressed emotion.

Examples of Activities in Practical Use

There are several components of emotional intelligence
which are very important for the work environment of an
agricultural expert and that can be practiced through liter-
ary texts, such as intuition and empathy, political acumen
and social skills and self-expectations and motivation (Pos-
key, 2006). In my ESP classes we used an excerpt from

John Steinbeck’s Grapes of

Wrath, a novel published in '

1939 and set during THE
the great depression in the

USA. It depicts the life of a

poor family of tenant

farmers who were driven

from their farm by

drought, economic turmoil

and banks forcing tenant "f. :
farmers out of work. They |
read the excerpt (in the
appendix), worked through
the problematic vocabu-
lary and then went on to
do three activities promot-
ing their communication
skills and their emotional
intelligence.

Picture taken from:
https://upload.wikimedia.org/
wikipedia/commons/a/ad/The_
Grapes_of_Wrath_%281939_1st_
ed_cover%29.jpg

GRAPES yWRATHI

Activity 1 focused on pinpointing anxiety indicators. The
instruction was the following: “Find the places in the ex-
cerpt that indicate land evaluation anxiety. Why are those
instances causing the characters’ anxiety? What are the
financial consequences of bad soil evaluation? What can
you do in a situation where someone gives your land a bad
business potential evaluation?” This activity was promot-
ing intuition and empathy, which are our awareness of
others' feelings, needs, and concerns (Poskey, 2006). We
developed a discussion on compassion with themselves
after a work-related set back, or lead them to think about
how they could assist a business partner or customer in
such a challenging situation and how that could benefit
their business.

Activity 2 focused on reframing and tried to promote politi-
cal acumen and social skills, which include adeptness at
inducing desirable responses in others. (Poskey, 2006)
The instruction stated: “Find the conditionals that indicate
how the narrator wants the land to be different (e.g.: “If the
dust only wouldn't fly. ... If the top would only stay on the
soil, it might not be so bad. ... If they could only rotate the
crops they might pump blood back into the land. Well, it's
too late... (Steinbeck, 2006)). Why do you think those are
used for this situation? How could you rephrase those in

a negotiation context to persuade your negotiators? How
would you pinpoint their cooperation?” Those questions
were used to find a way to empathise and use empathy to
try and persuade our discussion partners to find solutions
instead of focusing on problems.

Activity 3 was a practice in self expectations & motivation,
which are emotional tendencies that guide or facilitate
goal reaching (Poskey, 2006). The instruction stated:

“Find the piece of text that talks
about generations of families having
to obtain this land, what they lived to
see on this land and what it means
to them. Would you agree that this is
sentimental value? Does your farm
or your home have sentimental value
to you? Do you think your business
partners or customers have an emo-
tional attachment to their home-
stead? Can your love for your envi-
ronment motivate you to negotiate
for it harder, or will it make you more
lenient in your negotiation?” The
resulting discussion led us to the
opinion, that understanding our-
selves and the people we work with
can increase out motivation and give
us a bigger sense of fulfilment.

The students reacted very positively
to the text choice and discussion,
despite an initial reluctance to en-
gage in literature, as they were wor-
ried the text would be too difficult
for them. They reported being pleas-
antly surprised how beautiful the
language was and how much about
human emotions could be interpret-
ed from the writing.




Conclusion

After venturing through this article, | think we can safely
agree on the fact that literature has indeed a lot to offer
ESP teaching and learning. The mere fact that so much
of our students’ work success depends on their soft skills
and not just on their factual knowledge, almost pleads
with us to revaluate the belief that an ESP classroom is
merely a place of profession specific vocabulary practice.
If we want to develop a farmer or any professional for the
future, we need to go broader and include practices and
materials that will develop a well-rounded, effective lan-
guage user who will use their foreign language correctly
in the lines, as well as in between the lines.
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Appendix

Excerpt from The Grapes of Wrath by John Steinbeck

The owners of the land came onto the land, or more often
a spokesman for the owners came. They came in closed
cars, and they felt the dry earth with their fingers, and
sometimes they drove big earth augers into the ground for
soil tests. The tenants, from their sun-beaten dooryards,
watched uneasily when the closed cars drove along the
fields. And at last the owner men drove into the dooryards
and sat in their cars to talk out of the windows. The tenant
men stood beside the cars for a while, and then squatted
on their hams and found sticks with which to mark the
dust. In the open doors the women stood looking out, and
behind them the children— corn-headed children, with wide
eyes, one bare foot on top of the other bare foot, and the
toes working. The women and the children watched their
men talking to the owner men. They were silent...

The owner men sat in the cars and explained. You know
the land is poor. You've scrabbled at it long enough, God
knows. The squatting tenant men nodded and wondered
and drew figures in the dust, and yes, they knew, God
knows. If the dust only wouldn't fly. If the top would only
stay on the soil, it might not be so bad. The owner men
went on leading to their point: You know the land’s getting
poorer. You know what cotton does to the land; robs it,
sucks all the blood out of it. The squatters nodded—they

knew, God knew. If they could only rotate the crops they
might pump blood back into the land. Well, it's too late...

The squatting men raised their eyes to understand. Can't
we just hang on? Maybe the next year will be a good year.
God knows how much cotton next year. And with all the
wars—God knows what price cotton will bring. Don't they
make explosives out of cotton? And uniforms? Get enough
wars and cotton’ll hit the ceiling. Next year, maybe. They
looked up questioningly. We can't depend on it. The bank—
the monster has to have profits all the time. It can't wait.
It'll die... The squatting men looked down again. What do
you want us to do? We can't take less share of the crop—
we're half-starved now. The kids are hungry all the time.
We got no clothes, torn an’ ragged. If all the neighbors
weren't the same, we'd be ashamed to go to meeting.

And at last the owner men came to the point. The tenant
system won't work anymore. One man on a tractor can
take the place of twelve or fourteen families. Pay him a
wage and take all the crop. We have to do it. We don't like
to do it... But you'll kill the land with cotton. We know.
We've got to take cotton quick before the land dies. Then
we'll sell the land. Lots of families in the East would like to
own a piece of land. The tenant men looked up alarmed.
But what'll happen to us? How'll we eat? You'll have to get
off the land. The plows'll go through the dooryard...

And now the squatting men stood up angrily. Grampa took
up the land, and he had to kill the Indians and drive them
away. And Pa was born here, and he killed weeds and
snakes...An’ we was born here. There in the door—our chil-
dren born here. And Pa had to borrow money. The bank
owned the land then, but we stayed and we got a little bit
of what we raised...It's our land. We measured it and broke
it up. We were born on it, and we got killed on it, died on it.
Even if it's no good, it's still ours. That's what makes it
ours—being born on it, working it, dying on it. That makes
ownership, not a paper with numbers on it...

And now the owner men grew angry. You'll have to go. But
it's ours, the tenant men cried. But if we go, where'll we go?
How'll we go? We got no money. We're sorry, said the own-
er men... You're on land that isn't yours. Once over the line
maybe you can pick cotton in the fall. Maybe you can go
on relief. Why don’t you go on west to California? There's
work there, and it never gets cold. Why, you can reach out
anywhere and pick an orange. Why, there's always some
kind of crop to work in. Why don’t you go there? And the
owner men started their cars and rolled away.
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Matgorzata Szulc-Kurpaska
Sabina A. Nowak

“Learners can benefit from the fact that space
and distance do not matter anymore.”
(King, 2016, p. 2)

Watch

“What blended learning looks like
in the classroom?”
https://youtu.be/NPvreKWaKjY

Blended learning is also referred to as hybrid, mixed or
b-learning (Maciaszczyk, 2009). It combines traditional
teaching with different forms related to online learning,
e-learning, distance learning or virtual learning. Stockwell
and Tanaka-Ellis (2012) identify four new environments
for language learning: face-to-face, blended, distance,

and virtual worlds (p.71). By face-to-face (f2f) environment
the authors mean a context in which the students interact
directly with the computer individually, in pairs or small
groups. Teachers in these environments monitor students’
work and provide support while software delivers content,
instruction, and assessment. Typical activities would in-
volve preparing a presentation, displaying the outcome

of a project, or conducting research. In distance environ-
ments, students are separated from the teacher (they do
not learn in the classroom), and they can decide where
and when they want to study (White, 2003, p. 8). Commu-
nication with the teacher is carried out using web-based
tools and platforms, such as Virtual Learning Environ-
ments (VLE) (Hockly, 2016, p. 143), Learning Management
Systems (LMS), such as Moodle or Blackboard, or by means
of the tools for computer-mediated communication (CMC).

Edmodo (www.edmodo.com) is one of the social learning
platforms which enables the teacher to organise classroom,
assign tasks, follow progress of the learners, offer feedback
and upload materials (Lewis, 2017, p. 66). It also makes it
possible to incorporate apps to the website by the teachers
to meet the needs of the students. The interface of this
platform is similar to Facebook and learners have access
to a wall (also known as virtual board) to which they can
also add links, pictures and videos. The wall may also
provide a forum for group or class discussions (Stannard
& Skip Basiel, 2013, p. 166).

Even though the idea of blended learning appeared for the
first time in the year 2000, to refer to learning in the class-
room supported by e-learning, at present it has expanded
into integration of different forms of learning and teaching
such as learning strategies (Gajek & Stadnik, 2017), learn-
ing environments, and learning styles (Marsh, 2012, p. 3).
Foreign language learning strategies in the digital environ-
ment entail strategies exploited with online dictionaries,
strategies used while referring to linguistic corpora, infor-
mal learning strategies with the Net resources and strate-
gies applied in mobile technologies (Gajek & Stadnik,
2017). Stockwell and Tanaka-Ellis (2012) define environ-
ments as “not only the technological artifacts, but also,
among other things, the curriculum, the classroom (or lack
of thereof), the learners and teachers, and the skills and
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the backgrounds that they bring with them” (p. 71). We
should, therefore, make it clear that a blended learning
environment is not only the context and the technological
devices, but also the lessons, the curriculum, the student’s
and teacher’s roles, and the skills involved in this process.
Blended learning is explained in an elaborate way by
Sharma and Barrett (2007) who state that:

Blended learning refers to a course which combines
face-to-face classroom component with an appropriate
use of technology. The term technology covers a wide
range of recent technologies, such as the internet, CD-
ROMs and interactive whiteboards. It also includes the
use of computers as a means of communication, such
as chat and email, and a number of environments which
enable the teachers to enrich their courses, such as VLEs
(virtual learning environments), blogs and wikis. (p. 7)

Staker and Horn (2012, p. 8) distinguish 4 models of
blended learning: the Rotation model, Flex model, Self-
blend model, and the Enriched-Virtual model. In the Rota-
tion-model students switch among the online learning

and face-to-face learning. This model can be implemented
in four different types: Station-Rotation, Lab-Rotation,
Flipped-Classroom, and Individual Rotation. In the Station
Rotation type, the whole class may rotate between activi-
ties or learners are divided into groups and one works with
the teacher while another one performs activities by them-
selves (pp. 8-9). The Lab-Rotation type allows the learners
to leave the classroom and rotate among different loca-
tions at school, e.g. the learning lab designed for online
learning (p. 9). The Flipped Classroom involves students
alternating between online learning from remote location
and face-to-face practice in the classroom under the
teacher’s guidance (p. 10). The Individual Rotation is a
more individualised model in which each student has a
personalised schedule and does not have to move from
one station to another (Staker & Horn, 2012, p. 11). The
Flex model modifies the schedule of online and face-to-
face classroom depending on the progress made by stu-
dents. In the Self-blend model the students may enrol on
online courses to supplement traditional face-to-face
classrooms. The Enriched-Virtual model is similar to the
Flipped Classroom as students may change between on-
line learning and traditional classroom instruction, howev-
er, they may not have the obligation to attend the class-
room every day of the week if they pass the course (p. 15).

There are certain factors which need to be considered
while planning blended learning. One of them involves
complementarity, which means that blended learning
should contribute to achieving the educational aims, meet
students’ needs and that it should incorporate different
components in a consistent and supportive manner. In this
way a connection is established between what is being
taught and practised in the classroom, and what is learned
and performed online or through other modalities. The
next issue which needs to be tackled is the use of various
media available to suit different needs and styles of learn-
ing. Students ought to be assisted in terms of such as-
pects as academic, affective, and technical development.
To find the right blend, the teacher should convey the mes-
sage to the learners that they are not the only deliverer of
knowledge and that students can learn from each other by

means of forums and blogs in which they can discuss the
issues from the course. This academic support may also
allow the teacher to have an insight into learner problems
as they exchange ideas more freely among themselves in
peer-to-peer and group interaction. Forums and blogs also
allow more reserved students to voice their opinions as in
the classroom they may not have the courage or the time
to participate because it may be taken by more outgoing
peers. The teacher may initiate a new topic every week
and each student should contribute to it at least three
times a week. With time, the topics may be introduced by
the students themselves and the forum may be moderated
by the learners’ taking turns in doing so. By means of
these online forms of interaction a learner community may
be created to build the sense of belonging and to support
the members, both academically and emotionally.

For this reason, Marsh (2012, pp. 16-18) proposes the fol-
lowing steps to implement blended learning successfully:
Online: prepare for class (see: “Flipped Classroom”
further developed in this article)
Some students may want to get ready for lessons
by preparing some terminology which will be introduced
by the teacher during the next lesson unit. In this way
they may activate their top-down knowledge, revise what
they already know, remember some words, allow the
new information to be linked to their existing schemata.
In class: focus on communication
Encourage pair and group activities to foster communi-
cation during the lesson. Student-to-student interaction
should be enhanced in the classroom time. This ena-
bles their participation in discussion on topics that are
interesting for the learners and promotes the social
skills of listening to each other and responding to what
they hear.
Online: review, extend and consolidate
Students can revise and consolidate the material at
their own pace and in their own time. They may also get
encouraged to enter real life interaction with other users
of the target language. This online study might also
enable them to improve their writing skills, as communi-
cation online is predominantly in the written form.

One major concern about blended learning is about pre-
paring both the teacher and the learners to exploit modern
technologies confidently and comfortably. The teacher’s
role in blended learning is to stimulate motivation, monitor
progress, provide feedback, enhance confidence in the
learners and decide which elements of the course can be
replaced with technology. The teacher’s concern is to en-
hance output in the students but in order to achieve it, the
learners must be provided with sufficient input (watching
videos, listening to podcasts, reading texts, being exposed
to authentic language). Blended learning is learner centred
in the sense that the themes of classes should be related
to the interests of the learners, they should address learn-
ers’ needs and they should foster active learning. Students
will benefit from being able to decide when they want to
learn, rather than being limited only by the time of the
classes. However, the teacher may encourage the learners
to plan their own learning, to motivate them to work sys-
tematically or to monitor their progress by offering advice.
The teacher may also assign project work to enhance
group work which may result in a presentation delivered
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in class or online. The intention is to integrate the best
practices of in-class work and online learning to provide
optimum conditions for language learning. Graham (2006)
anticipated that “[...] we can be pretty certain that the trend
toward blended learning systems will increase” (p. 7). As
King (2016) recommends: “[t]he key to a successful blend-
ed learning approach is to use the strengths of each medi-
um appropriately, combining the two different learning
environments in an integrated way so that each medium
complements the other” (p. 3).

blended

- online
learning

face to face

Activity 1: “Find your blend!”

Complete the following table with the points relevant for blended learning (Olejarczuk, 2014, p. 60).

Traditional learning

e-learning

Blended learning

Place Classroom e-learning platform,
Web 2.0 tools
Communicating Direct during classes Not limited
with students
Time Limited by the class time  Unlimited online meetings

Materials and resources  Traditional coursebook e-learning resources

Participation in classes Face-to-face online

Feedback Direct, oral, immediate,

Written, real time

real time or delayed

Follow these stages for designing your blended learning:

1. Set the aims for class

2. Specify the activities for the students to do online before
the class

3. Identify the activities for the learners to do in class

4. Design the activities for the students to do online after
the class

Name the components of blended learning you incorpo-
rate in your teaching. Ask your learners to contribute with
their ideas on how to blend classroom learning with online
learning. What themes have you suggested for them to
discuss in the forum/chat box on Teams/blog? What
themes have they put forward? What have you learned

about your students’ problems in learning? How have
they managed to help each other? How have you re-
sponded to their problems? How will you monitor their
progress? How will you assess their achievement?

Do you think your learners need blended learning?
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Flipped Classroom
The Flipped Classroom (FC) has become a buzzword
recently. It is a form of blended learning.

Watch the video to learn more about the similar-
ities and differences between flipped classroom
and blended learning https://www.youtube.com/
watch?v=50Bx49XTTtg

The term was coined by Bergmann and Sams (2012) and
it is a key component of blended learning. It is defined as
“a pedagogical approach in which direct instruction moves
from the group learning space to the individual learning
space, and the resulting group space is transformed into
a dynamic, interactive learning environment where the
educator guides students as they apply concepts and en-
gage creatively in this subject matter” (FLN, 2014). Even
though the FC integrates face-to-face traditional methods
of teaching with distance learning, there is one substantial
difference. The Flipped Classroom changes the order in
which learning takes place. This is especially important in
the context of quality education because the cognitive
processes which tend to refer to lower order thinking skills
(LOTS: remembering, understanding, applying) are done
by students at home. The most challenging cognitive
processes of higher order thinking skills (HOTS analysing,
evaluating, creating), which are usually given to students
as homework, are done in class. Keene, Onchwari, and
Oigara (2014) explain FC as a “technology-based method
of learning that reverses instruction, moving homework

or more learner-centred activities into class time even as
it moves traditional instruction (i.e., lectures) out of the
class into the homework slot using videos or other au-
dio-visual means.” (p. 17). It entails providing the students
with pre-recorded asynchronous videos (Podcasts, Info-
graphics, online textbooks, web resources) followed by
in-class exercises. In other words, schoolwork is done

at home and homework is done at school.

The Flipped Classroom Method of Instruction (FCMI) has
been successfully applied in various educational contexts,
starting from primary schools to higher education levels.
There are four pillars of flipped learning (F'LN, 2014),
known as F-L-I-P™, including the teachers’ roles that
accompany their application:

1. Flexible environment
The teacher establishes spaces and time frames for
students to interact and reflect on learning, observes
and monitors students’ work, provides the students
with different ways of learning.

2. Learning culture
The teacher gives students opportunities to engage
in meaningful activities and scaffolds their work by
offering help and providing feedback.

3. Intentional content
The teacher prioritizes concepts for learners to access
on their own, creates relevant content (usually videos)
for the students, and makes the content accessible.

4. Professional educators
The teacher is available to all students for individual
or group feedback in real time, conducts ongoing
formative assessments during the class time through
observation and records of performance to inform
future instruction, as well as they collaborate with other
teachers, reflect on how the process unfolds, and take
responsibility for transforming the teaching practice.

There are different ways of implementing the flipped ap-
proach in the English language classroom. When planning
a flipping classroom, the teacher may provide input (usual-
ly short, instructional video a few minutes long) that is
understandable for the learners. It is important not to over-
load the students with materials (reading, listening, watch-
ing). The teacher should avoid content that is offensive or
abusive and prepare the material with a definite aim which
could be linguistic or non-linguistic. The teacher may plan
exercises or tasks for the class time, as well as monitor
and moderate the skills learned. It is crucial to evaluate
the results and reward students’ effort with verbal praise,
badges, grades, or any other form of appreciation for their
work, which may seem attractive to students. The teacher
may provide counselling and guiding whenever learners
need it, to support learner’'s development.

The main challenges of Flipped Classroom are usually
connected with poor quality videos or materials provided
by the teachers. Some learners may find the content of the
video unattractive and be bored with poor task design in
the classroom. It often happens that instructions are too
long, explanations are not clear, and the tasks are too chal-
lenging for learners. Some web-based resources may not
be updated or are irrelevant for learners. When no feed-
back or evaluation procedures are given, learners may not
develop their e-literacy well at the required level. For more
ideas on flipped learning you can read digital newsletter
published by FlippedLearning.org., (https://flippedlearning.
org) entitled Flipped Learning Today and visit the website
https://www.youtube.com/watch?v=8hLOUIbAgs0.

Activity 2: Teacher roles when using videos

Study possible teacher roles when using a video

(URL: https://www.youtube.com/watch?v=9Un7IdcQt1k )

in a language classroom.

1. How much time would you devote to conducting the
activities in the table below?

2. What instructions (questions) would you provide learn-
ers with before and after the video?

3. How much time would the learners have to perform
each of the activities?
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Possible teacher roles Lesson procedure

Flipped classroom

Time

T uses an application to capture the screen

T prepares some content/input in  (e.g., ScreenPal -formerly Screencast-O-Matic, or Loom)
a PowerPoint presentation or Prezi. to record a video tutorial for Ls.

Before watching
T activates Ls’ schemata
(background knowledge)
Sherlock Holmes

While watching

T focuses Ls' attention during
the task by using the ‘Freeze
frame’ technique.

T asks display questions:
What do you know about Sherlock Holmes?
How much can you tell us about Dr John Watson?

T stops the video (“freezes” the screen) at a given moment of the
video to let learners predict or think about how the story proceeds.

T asks the following questions: Why does SH borrow a mobile phone?
In what context do we use the expression “bright young things”?

T provides Ls with opportunities to contextualise and
use target language in meaningful situations (“pushed output”)

3. Ls play the online game CLUEDO (Ls select a suspect, weapon,
room) http://www.sherlockian-sherlock.com/bbc-sherlock-cluedo.php

After watching
T mediates the follow
up activities 1. Ls role-play conversations
2. Ls write a new criminal/detective story.
Case study 1

Olejarczuk (2014) describes an e-learning ESP course at
Poznan University of Technology with the use of the Moo-
dle Platform in which 30% classes were planned online
developing the soft skills in the students and 70% of the
classes were carried by the teacher in the classroom. The
soft skills component included negotiations, presenta-
tions, assertiveness, body language, stress management,
effective time management, motivation at work and busi-
ness correspondence (Olejarczuk, 2014, p. 64). The online
component involved a task online, using online dictionar-
ies, editable dictionaries, crosswords, watching short
films, completing interactive exercises. Students received
individual feedback on their online exercises. The face-to-
face component of the course practised hard skills in lan-
guage learning.
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Jozica Nuc

At the beginning of September 2022, members of IATEFL
Slovenia were invited to apply for a free place to attend the
12t ELTAM MK conference in Struga, North Macedonia. The
costs of the conference fee and accommodation would be
covered for a member in return for writing a report on their
experience for the IN magazine. | applied for this task and
was subsequently chosen to represent IATEFL Slovenia at
the conference.

The conference took place on 8th and 9th October 2022
at the Hotel Drim in Struga, North Macedonia. A dinner
was organised on the evening of the 7th October for all the
guest speakers and representatives of partner organisa-
tions. Since it was my first time attending an ELT confer-
ence in North Macedonia | didn’t know what to expect, but
| experienced the warmest welcome ever! | had a problem
with my car, but Aleksandra Popovski, whom | had never
met before, immediately organised for her husband to
have a look at it — first that very evening and then again -
the next morning.

| really couldn’t believe it! The two of them will forever stay
in my heart as the kindest people | have ever met in my life!
The conference opened with a plenary talk by George
Kokolas entitled ‘The Zest Vaccine’. In his opinion, zest

is considered as one of the fundamental strengths for a
positive psychological mindset. He indicated that zest

can serve as a bedrock for the development of positive
feelings during teaching. | couldn’t agree with him more as
teachers in Slovenia have gone through some tough time
when returning to face-to-face instruction following dis-
tance learning during the covid epidemic.

The next plenary talk was entitled ‘Alternative assess-
ment: how to correct learners’ errors without lowering their
motivation’. Maria Davou showed us how to give correc-
tive feedback to learners in a practical manner, without
demotivating them. Together, we explored ways to track
our learners’ progress while helping them become more
autonomous and independent in their learning.

Between plenary talks, workshops were conducted by
teachers and representatives from North Macedonia,
Croatia, Bosnia and Herzegovina, Albania, and the United
Kingdom. As a Tina Turner music lover, | loved the work-
shop, ‘Tina — simply the best’ delivered by Anita Joki¢ from
Prva Rijecka Hrvatska Gimnazija in Rijeka, Croatia. This
workshop was intended for teachers who love interdis-
ciplinary lessons and wish to practise all four core skills
with their students. We connected grammar, vocabulary,
songs and stories, enjoyed an amazing life story of Tina
Turner, listened to great music, watched a video, did a bit
of acting, expanded our vocabulary, played a quiz and had
... a lot of fun!

The first address on Saturday afternoon, ‘Teachers and
gatekeepers they face’, was given by Aleksandra Popo-
vski. Her talk looked at teachers’ working conditions and
the gatekeepers who prevent any real change to occur in
teaching. While listening to her, | realized that the working
conditions for teachers have become more and more com-
plex and difficult, as more demands and responsibilities
have been imposed upon us.

The next plenary session, ‘Graffiti, rich tapestries, and the
art of belonging’, was delivered by Tyson Seburn. He spoke
about how to implement a pedagogy of belonging to learn-
ers and use visual art that already surrounds us.

The workshop that impressed me the most that day was
‘Teaching English to YL - it's always easier with some mag-
ic’ by Sanja Raskovi¢. She is an extremely energetic and
positive presenter! She took us on a magical adventure

in storyland, where we barely had time to breathe. This
proved once again that if we, as teachers, don't like an
activity, our students won't either.

During the conference, | also caught up with some really
wonderful teachers and people who | continue to meet at
other ELT conferences. | also had a chance to walk around
Struga, buy myself a Macedonian Little Prince book and
try some of the delicious Macedonian food. On Sunday
morning our hosts took us to Ohrid to discover some of its
treasures and traditional foods.
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A fellow EL teacher from Croatia joined me on my journey
home, providing me with some company. This was my way
of paying back all the wonderful hospitality | had experi-
enced at the conference.

All'in all, there were some great talks and plenaries, na-
tional and international speakers, a positive atmosphere, |
have made many new friends, and much more... | will defi-
nitely be going back very soon!

| would recommend any IATEFL member to take the op-
portunity of attending an international ELT conference.
It's worth it for all aspects of your teaching and personal
growth. Even though you may soon be retired! (=

ELTATMK

educate & Empower

Englsh Language Teachers’
Amsaciafion of the Republic
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Natasa Forjanic

| have always enjoyed travelling. It not only helps you im-
prove the language skills by putting you out of your com-
fort zone, but it also allows you to expand your cultural
awareness and sensitivity. When Davorin Jenko Primary
School, where | work, got into an Erasmus+ job shadowing
programme, | was thrilled to be a part of it. In June 2022,
my colleague and | travelled to Malta to improve our Eng-
lish and get a glimpse of how English is taught at a lan-
guage school. Besides that, we were very eager to chase
new experiences, see the Maltese culture, swim in the
crystal clear sea, bask in the sun, and taste delicious food.

Why Malta? The only norm we set was that English had

to be the official language of the country we were visiting.
When choosing from the list of English-speaking countries,
Malta would stand out for its language learning tradition,
its rich cultural heritage, and its great climate. In Malta,
people speak English and Maltese. The latter is like Arabic
and sounds entirely different from English. You can hear
people speaking both languages everywhere: in the streets,
on busses, in shops, schools, hotels, restaurants, but in
tourism English is a go to language. We met an English
teacher, half Maltese, half British, who confined in us that
he preferred English to Maltese by far.

1

We arrived in Malta on a sunny day. It was scorching hot
with temperatures around 35 degrees Celsius. A taxi driver
picked us up and drove us to our hotel. He didn't find it
right away, which made us feel uneasy at first, but once
you see the densely populated cities on such a small sur-
face, you understand why finding a small hotel would be

a problem. Luckily, everyone speaks fluent English in Malta.
We expected to get a room with a breath-taking view over
the ocean and awe-inspiring Maltese architecture, but
instead we got a room overlooking a construction site.
However, first impressions are not to be trusted. During
our stay we got to see amazing places that unveiled all the
beauty Malta is known for. But on that first day, we had to
remind ourselves what the purpose of our visit was, which
was to observe other teachers in class, acquire new teach-
ing methods, and actively use English throughout the day.
We could hardly wait for our first session to start.

The language school we visited was a small boarding
school that offered lots of different courses for different
age groups. The students we met came from all over the
world, they were of different ethnic backgrounds, with var-
ied knowledge of English and of different ages. It was a
variety of nationalities that made the learning experience
so much more exciting for us. However, | have to say that
the head of staff wasn't too welcoming on our arrival. At
first we were mistaken for Slovaks instead of Slovenians,
which made us a bit uncomfortable, but once we settled in
and got our daily schedules, everything went on smoothly.

Lessons last longer than lessons in public Slovenian
schools: they are 90 minutes long. Students have two
90-minute lessons a day plus additional courses available
to choose from. The groups are small. There are fifteen or
even fewer students in each group. Students are assigned
to a group according to their level of English. If it improves
during their stay, they can change groups and teachers.
The classrooms are small with a whiteboard and chair
desks. There are no projectors, radios, or interactive boards.
The students work with their cell phones.
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Our first job shadowing lesson was with a proper Brit.

She was hilarious, well-educated, had great rapport with
her students, and made the lesson so fun that we wished
we could spend every day in her classroom. She taught an
advanced group of students whose English was near per-
fect. It felt like being back at university. The level of Eng-
lish was proficient, and the topics were challenging; they
called for discussion and argumentation. When we talked
about politics and media news, | felt like a fish out of water
at first, but then | managed to relax and soon shared my
view on the topics. We had to join in although we were just
“observers”. That's how the teacher introduced us to the
group. She would use expressions like “Join in, there’s no
charge” and “Come in, if you're beautiful” and, of course,
even if students were late, they could join the lesson with-
out further ado. She had a cup of English tea on her desk,
talked to the students on Zoom as well as students in the
classroom with ease and let the lesson unfold spontane-
ously. The students themselves had a big impact on the
lesson dynamics. | really liked that. It was also interesting
to hear how students from different parts of the world
talked about the topics mentioned above: The Turks would
link media news to ways of manipulating people, the Ital-
ians to news being sensationalized whether the Japanese
pointed out a gap between the perception of media news
between older and younger generations. The teacher was
very opinionated, but encouraged everyone to express
their views freely as long as they were rooted in reality

and personal experience. Although there was a lot of
talking involved, she would constantly make notes in her
notebook and then wrote words to remember on the board,
gave examples of use in different contexts, named synony-
mous words, etc. It was a perfect and enjoyable lesson.

There was a teacher who was autistic. He had to be pre-
pared in advance that two more teachers were going to
observe his lesson. He struggled with making eye contact
(even with his students), but nobody was really bothered by
that as students were used to and liked his way of teaching.
He would repeat most of what he said at least two times,
but his English was great. The students revised grammati-
cal structures (adverbs of frequency), which could easily
turn into a tedious lesson, but was far from that. He encour-
aged his students to work in pairs, compare notes before
checking the correct answers, and draw on their own per-
sonal experiences to consolidate the target language.
There were plenty of exercises where everyone, including
us, had to be fully engaged. We walked around the class-
room, talked to one another, made notes, conducted short
interviews, played guessing games, and just chatted away.

We also enjoyed spending time with a Polish teacher
whose English was almost native-like. She was very
methodical, precise, warm, and professional. She was
well prepared but spontaneous as well. In one lesson

she would cover all four skills: listening, speaking, writing,
and reading. Everyone had to speak, everyone was involved.
Students worked in pairs and small groups, mimed sen-
tences from cooking recipes, did role plays on different
topics, talked about topical issues, etc. While acquiring
new vocabulary, she would correct wrong pronunciation
but in a very subtle way. There were bears and bares,
beards and beers, and lots of laughter. All grammar was
taught in context, rules would never be explained in a vac-
uum, but always supported with examples from the texts
they had just read or video clips they had just seen.

Not every teacher was great. There were some who offered
little or no support to beginners, who should have full sup-
port along their learning process. This made me and my
colleague so nervous that at one point we almost took
over the lesson ourselves. Such examples of teaching
make you realize it is not enough to teach without aware-
ness of how your students feel and what level they can
achieve. Great teachers should sense when their students
struggle and facilitate them in every possible way. Never-
theless, students from a poorly managed class still tried
hard to make progress because they were motivated to
learn the language.

To conclude, | must say that working as a language teacher
at a language school comes close to a dream job. Students
are motivated to learn, classes are small and participants
come from different countries, which makes up for a great
learning experience. The cultural diversity creates an envi-
ronment teachers can work with time and again. Having
motivated students in class makes teaching seem very
natural and effortless. Moreover, what's great about a mul-
tilingual classroom is the fact you can never resort to your
own native language to help your students understand a
word or grammatical structure. You must find a way to get
the message across. Malta gave us an insight into how
important self-motivation is when trying to learn any lan-
guage, and how the inability to speak in your own native
language creates an urgency to learn the target language.
Allin all, the trip was a great success both inside and out-
side the classroom and would highly recommend it to all
adventure seekers and lovers.

N

DRIVE SLOWLY
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Urska Zupin

2020 was the year in which our school started to participate
in an Erasmus+ project called Green Friends. It dealt mainly
with sustainability, environmental issues and taking care of
the environment. The project brought together students and
teachers from Palermo (Sicily, Italy), Diiren (Germany),
Malaga (Spain), and Cerklje na Gorenjskem (Slovenia).

During the first two years, students worked on creating the
Green Friends’ logo, organised several cleaning actions in
the local environment, explored local environmental is-
sues, and participated in a school competition for the
cleanest classroom.

The first aim of the project was for the students to find
local environmental problems and present them to the
partner schools. After that, the students tried to find solu-
tions to the problems and formed posters in Canva which
were intended to address the local community with an
intention to limit the pollution. Therefore, the students
spent several lessons making posters in order to make
farmers use less artificial fertilizers, make people produce
less waste and also clean after their pets. In this way, the
students not only learnt about the main topic of the pro-
ject, but also acquired a new skill — working with Canva.

Finally, after the COVID-19 situation allowed it, came the
time for mobilities. Since the leader of the project is from
Spain, our first mobility was held in Malaga. During this
time, we got the chance to experience the hospitality of
the Spanish and their unique sense of humour. On the first
day they gave us a welcoming ceremony during which
they showed us their traditional dance — flamenco - per-
formed by one of the students and his mother. This was
followed by beach volley and two sightseeing tours — by
bus and by boat. Some of us even had the privilege of see-
ing dolphins jumping out of the sea during the sunset — a
mind-blowing scene one could never forget. The following
day was marked by environmental workshops. The stu-
dents first did some arts and crafts on environmental is-
sues and were later given a talk by the AndaLimpia associ-
ation (Go, clean). They explained Malaga’s biggest
problem - the pollution of the sea — and presented some
pictures of waste found in the sea and posed a provoca-
tive yet important question: “Would you like to eat plastic?”

Of course | do not have to explain our answer. Neverthe-
less, we were then faced with a terrifying fact that we do,
in fact, all of us eat plastic. We eat plastic because we eat
fish and fish eat microplastic because they mistake it for
food. AndaLimpia members also explained how long it
takes for different waste to decompose. At this point, the
Slovenian students felt great because they could confirm
that we are already doing a lot to help save the environ-
ment. Our school is practicing waste separation, our
school cafeteria uses bulk packaging, students bring their
own reusable bottles, and we have drinkable tap water.

Later that day, we had a cleaning action at the Guadala-
horce river mouth. We found a significant amount of trash,
most of which were wet wipes wrapped around the rocks
at the beach. Despite that, we were comforted by the fact
that such cleaning actions are not a once in a year event,
but are continuously carried out by different schools as
well as kindergartens from the local area.

On Wednesday, we walked to Hospital Noble (United Na-
tions’ building) where we were given a speech about Agen-
da Malaga 2030. They explained how Malaga is planning
to evolve by 2030 and what goals it needs to accomplish
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in the field of the environmental problems. The students
even participated in a prize quiz and were therefore really
motivated to learn something new. This was followed by
the capoeira workshop at the Misericordia beach. Need-
less to say, our students absolutely loved both the work-
shop as well as the beautiful beach and warm sea, which
they could enjoy whilst swimming right after the second
cleaning action was completed.

The next day was a cultural day in Alhambra. On the way
there we could experience the hectic way of Spanish driv-
ing. We tasted their typical fruit cherimoya and saw the
effect that the lack of rain has left on vegetation. On the
last day we got the chance to enjoy their typical party with
music, dancing and of course — paella. All the families that
hosted our students were really hospitable and although
most of the parents didn't speak English, that didn't stop
them from talking to us (the teachers) explaining that our
girls were ‘estupendas’ (fantastic). The students formed a
bond with the Spanish families and parted their ways in
tears, hardly waiting for the next mobility in Slovenia where
they could finally see each other again.

One of the most important goals of all Erasmus+ mobili-
ties is the aspect of English language learning. We all
know that students in the classroom aren’t always moti-
vated to use English as a communicating tool and rather
than that resort to their mother tongue. Either because it’s
faster and easier or just because they do not want to both-
er. This is why mobilities like the one we participated in,
are so important. They provide a chance and motivation

for students to practise speaking English. Students not
only use the already-known vocabulary, but also make use
of their phones to find things they want to say but couldn’t
beforehand. One of the students came to me one day say-
ing “Teacher, you won't believe it! | actually used Present
Perfect today.” And | think this is what mobilities are all
about — providing a chance for students to practise for-
eign language learning in the real world and actually see-
ing why we learn certain things at school.

All the teachers really enjoyed watching them carry out
their everyday conversations without any pressure or
teachers correcting them or telling them to use the correct
form of the verb. As a result, pupils formed a lifelong bond
with families from Malaga. They connected on Facebook,
Instagram, WhatsApp and other social media and are now
in daily contact with them, either through emailing or video
calls — practising all the aspects of English language
learning without pressure or constraint.

During my last job shadowing mobility in Malta, | wit-
nessed a language course in which there were 5 or more
different nationalities of students in one classroom that
included fewer than ten students of different ages. The
best part of this experience was acknowledging that stu-
dents’ only reason for speaking English is the fact that
they are not able to understand each other in any other
way. This is the motivation that our pupils lack and will
never be able to acquire. Not unless we as teachers reach
out and provide a chance for them to participate in Eras-
mus+ projects.

Bearing this in mind, | cannot help but wonder why we do
not give this chance to all of our students. Why isn't it ob-
ligatory to visit a foreign country for a month and live with

a family with whom one can only communicate in English?
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Rita Divéki

Introduction

In today’s globalized world, it is crucial to empower stu-
dents with the skills to navigate complex and occasionally
controversial issues (UNESCO, 2014). As English has
become the global lingua franca, it is increasingly used

as a medium for discussing complex, controversial topics
ranging from global to local issues (Gimenez & Sheehan,
2008). In this context, EFL teachers have a unique oppor-
tunity and as educators, a responsibility to foster critical
thinking and global competence in their students by
facilitating discussions on controversial topics in a shel-
tered environment. Despite the challenges from both the
teachers’ and learners’ part, encouraging debate and pro-
moting respectful dialogue can have numerous benefits
for language learning and personal growth (Oxfam, 2018;
Sampedro & Hillyard, 2004; Starkey, 2005). This article will
explore the importance of discussing controversial issues
in the EFL classroom, it will provide some practical tips
for creating a safe and engaging environment for brave
discussions, and finally, it will outline some activity ideas
with the help of which students can be encouraged to take
a stand in the classroom.

Why deal with controversial issues in the EFL classroom?
There is a myriad of reasons why the EFL classroom is

a perfect space for addressing potentially contentious
topics. One reason is that in many countries, the curricu-
lum now includes the discussion of controversial issues
(Oxfam, 2018) as part of their language learning objec-
tives and in line with this, the students are also tested on
whether they can talk about complex issues at language
proficiency exams. One part of preparing our students for
these exams is actually involving them in activities revolv-
ing around such topics to develop their basic language
skills (Sampedro & Hillyard, 2004). Discussing controver-
sial issues in the EFL classroom can also help students
develop thinking skills (i.e., critical-, creative- and analyti-
cal thinking) (Oxfam, 2018; Pereszlényi, 2022). By explor-
ing different perspectives on complex issues, students

can learn to evaluate information and arguments, form
opinions, and express themselves in a logical and persua-
sive manner. Moreover, young people need to explore their
beliefs and values: as they grow and develop, they often
begin to question the world around them and form their
own beliefs and values. Exploring controversial issues in
the EFL classroom can provide a safe space for students
to discuss and reflect on these beliefs and values, helping
them to develop a better understanding of themselves and
the world (Oxfam, 2018). In addition, many controversial
issues, such as politics, immigration, and human rights,
directly impact our students’ lives (Oxfam, 2018). By dis-
cussing these issues in the EFL classroom, we can help
students understand how these topics affect them and
their communities. Finally, by incorporating controversial
issues into the EFL classroom, teachers can help stu-
dents develop into active and responsible global citizens
(Oxfam, 2018; Starkey, 2005). By encouraging students to
engage with important issues and to consider their role in
the world, teachers can support students to become more
aware of their responsibilities as members of a global
community and eventually help them create a better world.

Creating the optimal environment for dealing

with controversial issues

Creating a safe and respectful environment for brave
discussions is essential when it comes to teaching con-
troversial issues (Tony Blair Institute for Global Change,
2017). Safe space refers to an environment “free from
violence” that allows for learning experiences in physical
safety (Gayle et al., 2013, p. 2), while another interpretation
suggests it is an inclusive group for underrepresented
students to express their ideas and views in a classroom
(Gayle et al., 2013). On the other hand, brave space em-
phasises risk-taking in a safe environment for students to
explore different perspectives, challenge assumptions and
think about different ways to act for change (Bigelow and
Petersen, 2002). Controversy arises regarding the degree
to which safety is relevant and useful in difficult dialogues.
While some believe that the classroom needs to be a

safe space for students to share their views and opinions,
others argue that safety in the classroom does not neces-
sarily mean being without discomfort, struggle or pain, as
learning and growing involve stepping out of one’s comfort
zone (Arao & Clemens, 2013). Overall, there may be little
point in sheltering students from difficult conversations in
a world that abounds in complexity; instead, it would be
beneficial to embrace controversy in the classroom and
learn to “manage conflict and not prohibit it” (Boostrom,
1998, p. 408).

To create an optimal atmosphere for discussing challeng-
ing issues, teachers need to have special characteristics.
These include being non-judgmental and unbiased, devel-

oping ground rules for discussion, being comfortable with
conflict or raising controversial ideas, being respectful
and supportive of others’ opinions, being encouraging and
requiring active participation in class, and demonstrating
caring (Holley & Steiner, 2005). Moreover, the Council of
Europe (2015) identified three types of competencies
teachers need to address controversies in class effective-
ly, namely, personal competencies, professional compe-
tencies, and educational competencies. Table 1 shows the
competencies that may be worth developing for everyone
who would like to embark on dealing with complex issues

in their classes:

Table 1

Useful teacher competencies for dealing with controversial issues in class

Professional competencies

Awareness of one’s beliefs

and values

Awareness of the impact one’s
beliefs on their teaching of
controversial issues

Awareness of and self-reflection
on the pros and cons of revealing
one’s own beliefs and values to

Theoretical competencies

Understanding how controversy
arises and the ways it is resolved
in a democracy

Understanding the role of teaching
about controversial issues

in education for democratic
citizenship and human rights
education

Practical competencies

Using a range of teaching roles
to take stances according to
the circumstances

Managing controversial subject
matter sensitively and safely
through the implementation

of teaching techniques
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the students

Presenting issues fairly

Handling spontaneous questions
and remarks of controversial
nature with confidence + creating
teachable moments

Note. Based on Teaching controversial issues: A professional development pack for teachers (Council of Europe, 2015)

There are different activities that may help teachers in cre-
ating a safe space. First, some authors (Oxfam, 2018; Sz-
esztay, 2020) agree that it is worth agreeing on the partici-
pation guidelines or setting the ground rules, and Szesztay
(2020) suggests that these guidelines should be created
together as a group, with everyone contributing, to give
students a sense of ownership over them. It may be worth
agreeing on these guidelines at the beginning of the school
year, creating a poster/infographic featuring them and
displaying them in the classroom, so that the group could
refer back to them anytime, either during challenging dis-
cussions or after the discussions, in the reflection round.

Students could also benefit from discussing what makes

a fruitful conversation. Analysing videos where people
debate controversial issues could be a great basis for this
(e.g., the YouTube channel, Jubilee has many similar vide-
0s). While watching the video, students could write down
useful sentence starters for expressing one’s opinions, lan-
guage for interrupting politely, and expressions for agree-
ing or disagreeing with someone. After watching the video,
they could also reflect on what went well and what did not
go well in the discussion. The Tony Blair Institute for Glob-
al Change’s Essentials of Dialogue booklet (2017) is also
filled with useful activities with the same purpose. One
activity from the book is “Rights respecting sentence start-
ers” (p. 32). To encourage students to use these sentence
starters, the teacher could print them out and cut them up.
One possible activity is to ask the students to lay these
out in from of them, assign them a controversial topic to
discuss (possibly one where they may need to disagree),
and ask them to turn around the slip they have used in the

conversation. Figure 1 shows a picture of what the activity
looks like in real life.

Figure 1
Rights respecting sentence starters — in action

In a similar vein, in the Offensive or OK? activity, the stu-
dents can be asked to decide which sentence sounds
offensive and which one does not. This activity can gen-
erate a lot of discussions, given that the students’ level of
sensitivity may not be the same, and some phrases are
also context-, body language- and tone-dependent. Figure
2 shows a possible interpretation of this activity.
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Figure 2
Offensive or OK?

Encouraging students to take a stand — some good
practices

Some students may be hesitant to share their views with
their teacher or with other students, and when asked to
express their opinion, the only sentence they may utter is
“I don't know”. Nevertheless, in some situations (e.g., ex-
ams), they will not have the choice; thereby, it may be ben-
eficial for them, in the long run, to be kindly encouraged to
always take a stand, at least during their English lessons.
In what follows, | will list a few activities that have helped
my students consider their perspectives and express their
ideas in front of others.

1. Taking a stand physically

1.1 Opinion line activity

In this activity, the teacher poses a statement or question
related to the topic and asks students to position them-
selves along a line in the classroom based on their level
of agreement or disagreement with the statement. For
example, if the statement is “Single-use plastic should be
banned” students who strongly agree with the statement
would stand at one end of the line, while those who strong-
ly disagree would stand at the other end of the line. Once
students have taken their positions, they are given the op-
portunity to explain their reasoning and engage in a dis-
cussion with others who share similar or opposing views.
Finally, students could be asked to explain their position in
front of the whole group.

1.2 Four corners activity

In this activity, the teacher provides four different opinions
related to a statement and assigns each statement to one
of the four corners of the classroom. For example, if the
statement is “It's the supermarkets’ responsibility to reduce
food waste”, the four different opinions could be strongly
agree, agree, disagree, and strongly disagree. Students are
then asked to choose the statement that they most strong-
ly agree with and move to the corresponding corner of the
room. Once students have moved to their corners, they
can discuss the reasons for their choice with their class-
mates. The teacher can then facilitate a class discussion
in which students share and compare their opinions on the
different statements.

1.3 Switch places if/put a finger down if...

These two classroom activities both have the same aim:
students need to signal if a given statement is true for
them or not in a low-stakes manner. In the switch places
if... activity, the students form a circle, and the teacher
reads out some statements. They need to switch places
with another student if the statement is true for them. At
the end of the activity, they can reflect on how many times
they switched places with someone, and it could also
easily become a way to shuffle the students and pair them
up for another speaking activity. Even TikTok trends can
inspire classroom activities, mostly when it comes to ask-
ing students to express opinions. In the put a finger down
activity, the students put up both of their hands, stretch all
their fingers and listen to the teacher’'s prompts. If the giv-
en statement applies to them, they need to put one finger
down. After the teacher listed all the prompts, the students
have to look around and reflect on their experiences with
their partners.

1.4 The boxing match

In this activity, the teacher has to divide the classroom to
agree and disagree sides. The teacher reads out a state-
ment, e.g., Same-sex couples should be able to get married
and asks the students to pick a side and sit in the corre-
sponding chairs. Before the discussion starts, the teacher
should let the students know that they can change where
they sit whenever they want to. The teacher should facili-
tate a full-class discussion on the topic and encourage as
many students to share their views as possible. Whenever
someone changes their seat, the teacher should ask them
to tell the group why.

2. Organised discussions

2.1 Think-pair-share

This technique involves students first thinking about a
question or topic on their own, then discussing their ide-
as with a partner, and finally sharing their ideas with the
entire group. This approach offers several benefits, includ-
ing allowing students time to think independently before
discussing with others, which can help reduce anxiety and
increase confidence when presenting ideas to the whole
class.

2.2 Story circles

In this technique promoted by Darla Deardorff (2020), the
teacher should split the class into groups of 4-6 people
and each member is required to share a personal story,
such as the first time they noticed differences in skin
colour or a time they felt excluded, for 3 minutes while
the other group members listen actively. Then, in the next
round, each person has 15 seconds to share what they
found memorable in the stories. The entire group then
shares their experiences and reflects on the activity. This
technique aims to encourage students to listen and empa-
thize with others, promoting a more inclusive and under-
standing classroom environment.

2.3 Giving roles to the group members

To add structure and encourage participation in group
discussions, teachers can assign roles to group members
(Selby & Pike, 1988; Szesztay, 2020). These roles may
include helpful roles such as organiser, questioner, and
provocateur, as well as unhelpful roles like chatterbox,
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flatterer, and extremist. Each student must participate in
the discussion according to their assigned role. By taking
on a different role than their own, students may be able

to maintain a reflective distance from their opinions and
learn how to respectfully discuss important points. Addi-
tionally, after the activity, students can reflect on their roles
and the roles they typically play in everyday discussions.

2.4 Debate formats

There are several popular classroom debate formats

that teachers can use to engage students in discussion
and critical thinking. For example, in structured debates
(OECD/Asia Society, 2018) students need to form groups
and either support or oppose controversial statements.
As in this format, group creation may be randomized, the
students might need to articulate views that are different
from their own, thus they need to learn how to step into
other people’s shoes and develop their perspective-taking
skills. Another popular technique for classroom use is the
fishbowl! debate: this format involves a small group of stu-
dents who sit in the centre of the classroom and engage in
a debate while the rest of the class observes. The observ-
ers can take notes and participate in the discussion once
they feel they could help out the ones in the middle.

3. The role of visualisation - listing, ranking, and organising
Students can use common thinking frameworks to struc-
ture and articulate their ideas. Creating a list of ideas, such
as the advantages and disadvantages of compulsory elec-
tions or arguments for and against the statement “Women
are paid less” can help students organize their thoughts
and consider diverse perspectives (Woodward, 2011).
Ranking exercises are also effective tools for stimulating
critical thinking and can be considered task-based activi-
ties. For example, in a diamond ranking exercise (Oxfam,
2018), students receive nine statement cards and must
negotiate which statements are most important, second
most important, of moderate importance, second least
important, and least important. While the organizing prin-
ciple may vary, the activity helps students reach a consen-
sus and express their opinions to the whole class. Finally,
students could also use graphic organisers to organise
and present their ideas. Graphic organisers can take

many forms (e.g., concept maps, charts, diagrams) and
they are advantageous because they may help students
understand and analyse controversial issues and make
connections between ideas. Some creative and free visual
organisers are available from Classroom Doodles (https://
www.classroomdoodles.com/graphic-organizers.html).

Conclusion

If we consider ourselves educators, it is crucial to prepare
our students for the realities of the world we live in. Given
that young people have to navigate a really complex world
today, where it is getting increasingly difficult to interpret
what is going on, part of our job is to tackle such complex
issues in our classes and prepare our students to address
them as well. Dealing with controversy in class is not an
easy undertaking, as it requires global-minded teachers,
who are willing to create active, inclusive, learner-centred
classrooms, where the emphasis is always put on real-life,
meaningful topics. First, however, teachers need to create
a suitable atmosphere for dealing with controversial top-
ics, a place where students can take risks and encounter

opinions different from their own. Then, as was shown in
the article, teachers can make use of many activities with
the help of which students can be encouraged to explore
their own and other students’ views and take a stand on
sometimes contentious issues. It is much hoped that
these guidelines and activities will help like-minded col-
leagues embrace controversy in their own classes as well.
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A way to introduce mindfulness to (teenage) students

Spela Casagrande

What is mindfulness?

To start with — what is mindfulness and what is the use of
it? Mindfulness is awareness of our inner world. It is learn-
ing to observe our thoughts, emotions and other present
moment experiences without judgement. Mindfulness
techniques involve breathing methods, guided imagery,
and other practices to help body relax and reduce stress.
It has become very popular in our hectic world. You have
probably heard of it and might have tried to practise it
yourself. However, when we struggle for every single
minute of our students’ attention, many teachers might
feel hesitant to introduce mindfulness practice into their
classroom.

It is a fact that the generation of our students is over-
whelmed with all kinds of screen and media information
which stimulates their brain very effectively in a way that
requires constant brain activity. Therefore, we can assume
(and have been proven right only too often) that their
“monkey minds” have problems to calm down and con-
centrate. The so-called blue light from the screens and the
intensive colours they emit, make the real world, the world
we actually live in, under-stimulating and uninteresting. It
makes any kind of deep concentration overdemanding and
the focus on their inner world unattainable.

However, mindfulness can help us overcome these obsta-
cles. It can help students not only to focus, but also feel
their bodies, observe their thoughts, calm down and last
but not least, recognise their true needs.

Even if we as teachers are aware of these benefits, our
students definitely do not consider practising breathing or
meditation as beneficial. You can definitely have a silent
classroom, but the silence while writing a test or practic-

ing grammar exercises
differs a great deal
from the silence you
achieve when practis-
ing mindfulness. If they
are not frantically busy
on their devices, they
are naturally restless
and talkative. That is
why telling them to

sit still with their eyes
closed will not be
greeted with enthusi-
asm, but can instead
evoke some resent-
ment on their side.

How to start?

Here is a set of exercises you can use as a bridge from a
classroom of restless students to a classroom of students
eager to practise true mindfulness and benefit from it.

As a teacher myself, who has been using these tech-
niques for years with students of different age groups,

| understand that the introduction of them is often the
most challenging part. In my experience, some exercises
might work better on some days with certain classes than
others — and if they don't work with some groups, don't
lose heart.

| suggest you keep repeating each exercise for about a
week and encourage students do them more calmly and
observantly each time. Carry them out in the order that

is stated from 1 to 5. This process will gently evoke their
awareness, normalise doing such exercises in your class-
room and prepare them for more advanced techniques.

It's important to mention here that there is no need to
explain the reasoning behind these exercises to your stu-
dents to gain their initial cooperation. Just believe in it and
you will be persuasive enough. | would also advise that
you don't call it mindfulness at all. Let it be a game and
your instructions just a part of it. You might find them to
be a great way to brighten up your lessons.

1) Make silence

For those who have been practising mindfulness, the idea
of making silence is silly, if not outrageous. Silence, after
all, is not something we make within ourselves, but some-
thing we find. In my experience, however, this particular
exercise is a fabulous way to start observing silence with-
in us and around us.

26

Tell your students to follow your instructions carefully.
They can spend 10 seconds making any noise they feel
like. It could be screaming, yelling, stumping, etc. After

10 seconds, give them a sign to stop and they should sit
with their eyes closed and observe silence for 20 seconds.
Then repeat. You will be surprised how much the noise
tires them out and how relaxing they find the silence that
follows.

Make sure your colleagues know what this exercise is
about before you start, to prevent misunderstandings in
case your walls are not completely soundproof.

The next time you do this exercise, extend the time to
20/40 seconds if possible.

2) | spy with my little eye

This is an old game but also a very good introduction to
mindfulness. It teaches the students to observe carefully.
This exercise can be done in the classroom or some oth-
er place in or outside your school. Make pairs. Students
will silently observe the surroundings and each other,
until someone says: »l spy with my little eye... something
stained/ broken/ orange...« and the other has to guess
what the student has observed. Students take turns at
this. It might happen that those who have never managed
to stand out in the classroom will excel at that activity.

3) See something for the first time

Another good practice for beginners is to choose an object
and spend 2-3 minutes in silence observing it as if they
have seen it for the first time. You can choose your hand
for example. We have all seen our hands millions of times
and now we could take a completely new look at them.
Observe the knuckles, the veins, the shape of nails, some
spots on the skin maybe, find something you have never
paid attention to. Do it thoroughly, in detail, and in com-
plete silence. If you feel the class will benefit from this,
students can report their observations to their partners.

Each time choose different objects, their faces in the mir-
ror, an object — they can walk around and observe it, they
can select whatever comes to mind or whatever you can
use in your classroom.

It is also possible to make such an exercise into an excel-
lent public speaking practise in case you decide students
should share their experiences.

4) | feel just like...
This exercise is an extension of the previous exercise and
is also wonderful if can be done outdoors.

Students take time to pick their own object of observation
— anew leaf on a tree, a part of a pavement or a bar of and
old fence. They do it in silence. What they are looking for
is oftentimes something they can relate to, something that
expresses how they feel at the moment.

Once they find it, they spend some time observing it and
then report to the class or write it down so that they can
keep it more personal. For example: “I feel worn out like
this wooden board. It has many scratches on the side and
that is just like the anxiety | feel today.”

We teach students that there is no judgement present —
everyone can relate to whatever they feel like and it is im-
perative nobody judges them. In my experience, you might
not get excellent results the first time, but gradually they
might open up and dare to express their feelings more
openly.

5) Release tension
This is a group exercise which enables every individual to
express themselves fully.

Students should sit in a relaxed position with their eyes
closed. They breath in together, observe how they feel, and
as they breathe out, they make a sound that expresses
how they feel at the moment. Encourage the exhale to be
as long as possible to get rid of the uncomfortable feel-
ings they might be keeping inside.

When they feel relaxed, they should only murmur for as
long as the exhale lasts. We continue for as long as it is
needed for the whole class to reach the relaxed murmur.

When practicing mindfulness becomes easy

Once you have crossed the bridge, you have a good
chance your students will get used to your unusual prac-
tices and will become aware that they benefit from it. They
will realise that mindfulness gives them tools they need to
cope with the pressures of everyday lives. On the internet,
you can find many ideas for short and effective mindful-
ness practises you can choose from and can adapt them
your students’ needs (see References for more ideas).

Even if you might feel such activities take up too much of
your precious lesson time that you could spend revising
the spelling of irregular verbs they still have problems with.
Yet, by doing these exercises, they will instead learn how
to cope with stress and therefore develop better commu-
nicative skills. Using mindfulness in the classroom might
as well be a way to address other qualities in our students
that are perhaps underestimated in our school system.
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Feeling happy isn’t easy or straightforward. But we have
the opportunity to change something about how we feel,
and there are tools that can help us do that, and a con-
sciousness that can change things. This article describes
what | call “happiness lessons”, in which | ask students to
explore what it means to be happy and how they can in-
crease their mindfulness and self-confidence through
self-reflection. Happiness lessons are about choices, en-
gagement, and passion. Students research various posi-
tive psychology topics and create presentations, make a
video, read books and articles, and write journals. By rais-
ing students’ awareness and self-reflection, we can help
them build character, understand human behaviour, and
hopefully become happier, more conscious, more self-de-
termined, and more empowered individuals.

How it all got started

Even if | tell my students to research what they want and
entice them with examples like "Why do you think power
ultimately corrupts?" some will inevitably ask if | can assign
a topic for them. Others admit they've googled "research
questions" in hopes of finding something interesting. Stu-
dents like these are not generally empowered by choice.
They're overwhelmed and frustrated by the variety of op-
tions - a frustration that looks like apathy and ends with
them saying, “I've no idea what to choose. Or, “ don’t know

what I'm interested in.” For these students, the lack of a
strong sense of self not only inhibits their ability to make
choices, but also further reinforces their insecurities.

| believe that my students, future managers in crisis man-
agement, sports management, engineering, HR and IT
should develop as many soft skills as possible during their
studies, including the ability to make informed and quick
decisions. Instead, their difficulty in making decisions is
evidence that they need more self-awareness and self-re-
flection. Fortunately, productive self-reflection is a skill
that students can improve. This way, they can see the
choices they’re given in class as encouragement rather
than frustration. Ultimately, the ability to self-reflect, the
ability to draw meaning from experiences, is a life skill that
is related to the ability to be happy.

I've tried to leverage this correlation in my teaching. After
reading an inspiring article on positive psychology (Max,
2007), | came up with the idea for lessons in happiness
and | began collecting examples, assignments, and tasks
from positive psychology in hopes of incorporating them
into a lesson appropriate for my students. | picked up
some ideas from Happiness 101 by D. T. Max (see above),
The End of the Rainbow by Susan Engel (2015) and The
Happiness Project by Gretchen Rubin (2009), both of
which make a compelling case for investing in our under-
standing of happiness and how to achieve it. | quickly no-
ticed that when | framed questions about knowing oneself
around the idea of being happy, students were highly re-
ceptive to exercises in self-reflection. The lesson in happi-
ness was so successful that it became an important part
of my teaching and is now integrated into all my courses.

Before | begin teaching the topic, | slowly introduce my
students to the idea of happiness. We talk about what it
means to be happy and consider definitions such as
well-being, joy, contentment, and fulfilment. In our online
session (30% of our tutorials take place online), students
are asked to choose a quote about happiness that reso-
nates with them, explain how they connect with it, and re-
flect on their classmates’ quotes. After talking about happi-
ness in general, we move on to the practical part, which is
about the students. Even though many of them are a bit
leery when | introduce the topic (as one student said,
“What does this have to do with business English?”) and
the amount of reading and written work they’re expected

to do, the feedback | get at the end of the year on the happi-
ness assignments is always overwhelmingly positive.

Exploring what matters

| give my students a series of experiential assignments
designed to make them happier, working their emotions the
way an athletic coach might work their muscles. Happiness,
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after all, is the total subjective experience of our positive
emotions. The first two tasks are about distinguishing be-
tween feeling good, which positive psychologists believe
only creates a desire for more pleasure (they call this syn-
drome the hedonic treadmill) (Pennock, 2016), and doing
good, which can lead to lasting happiness. In this context,
students are asked to first do something they enjoy (e.g., go
shopping, pursue a favourite hobby, etc.) and then perform
an act of selfless kindness, i.e., do something good for oth-
ers (e.g., visit an elderly relative, help someone carry grocer-
ies, donate to a good cause, etc.). | also ask them to write
down their daily activities, thoughts, and experiences with
emotions. The results of the assignments are inspiring:
when students do something they enjoy, their positive emo-
tions don't differ, but when they practise prosocial behav-
iours, they report a significant increase in positive emotions,
feelings of happiness, joy, and pleasure. That is, they learn
that doing good is good for you.

In the next assignments, they're to report on their attempts
to go into “flow.” Energy drinks, video games, and choco-
late may be highly useful avenues for achieving a flow
state, but to enter flow, students are rather asked to do
something they’re good at, be it playing basketball, sing-
ing, or talking to their friends. Several studies (Waldinger,
2015) have found that meditation enhances well-being.
Another assignment is to meditate for 10 minutes for
three days in a row and to be mindful twice a day and re-
port on the results. Finally, students are asked to choose
one memory they’d spend an eternity with - a task inspired
by the Japanese film “After Life".

A happiness journal

Over the course of the lessons, students complete dozens
of assignments that eventually culminate in a happiness
portfolio consisting largely of a guided journal. Require-
ments include reading selections such as How to Meditate
for Beginners on the Ten Percent Happier website, The Case
for Having a Hobby (Saxena, 2018), and The Science of
Accomplishing Your Goals (Lopresti, 2016). Students also
take notes and comment on podcasts such as You 2.0:
Why We're Bad at Predicting Our Own Happiness - And
How We Can Get Better (Gilbert, 2017), and TED Talks
such as, What Makes a Good Life (Waldinger, 2015). Close
reading requires multiple readings to discern the impor-
tance of details, analyse the use of rhetoric, and discover
underlying assumptions and biases.

The research component | include in the portfolio asks
students to pair various topics with happiness or positive
psychology and generate a research question based on
that. Students delve into our library databases to find an-
swers to their questions, such as Which country is happi-
est? What is the relationship between sibling order and
happiness? What jobs do the happiest people have? Can
people who have suffered trauma ever be happy? What is
the relationship between happiness and wealth? They're
genuinely interested in the answers to their questions and
look forward to hearing other students’ research findings
and sharing their own.

Students also write goal statements, self-assertions, nar-
ratives, thank you letters, and various essays. They keep a
one-sentence happiness journal for a week, modelled after

Rubin’s (2009) one-sentence journal. They also participate
in and conduct surveys, such as the Happiness Survey and
the like. | ask them to write about the generalisations they
can draw from surveys and to write a report about surveys
conducted on a sample of respondents. The self-reflection
assignments ask students to read closely the text of their
own lives. By developing an expertise about their own
lives, they become more willing to make future decisions.
The ultimate goal of the happiness portfolio is to empower
students to read their own stories closely so they can bet-
ter shape their own futures.

At the end of the happiness journey, students are required
to create a video inspired by any of the assignments which
seems to be a fitting way to tie up the journey. We share
these videos, which, not surprisingly, are often beautifully
creative and crafted productions.

Final thoughts

A single course is certainly not enough to make measurable
gains in terms of identity formation, but the positive reception
of the happiness lessons by my students has unequivocally
demonstrated that self-reflection skills can be nurtured and
can have a significant impact on increasing student engage-
ment. Ultimately, | hope that students learn the important
lesson that in coming to understand themselves, they will be
empowered to make future decisions more actively and with
more joy. Learning about themselves can help students see
that all learning is an affirmation of self-worth and an essen-
tial component of growth.

One of the greatest benefits I've discovered since imple-
menting the lessons in happiness is that my students have
gotten to know themselves better and I've gotten to know
my students better. | celebrate their stories of resilience
and | applaud the challenges they embrace in formulating
their goals. But most of all, | know that this work is critical
to our shared humanity.
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The Ambassador meets Danny Singh

The subject of the Queen and the monarchy has been
controversial on many occasions, but none more so than
at the IATEFL Slovenia conference 2023, where having
arrived for the official opening ceremony of the conference
and looking forward to tasting some home-made wine
and rakia accompanied with a range of savoury delights,

| was told that the UK residents needed to meet the UK
ambassador who happened to be there. Once I'd hastily
managed to sip some champagne that had kindly been
offered, Jeremy Harmer recognised me and said that the
Ambassador wanted to have a word with me. What could
she possibly want? Was | finally to be rewarded for all my
hard work and dedication to the UK? Not quite. She intro-
duced herself, then mentioned that she’d noticed the title
of my workshop in the programme and wondered what it
was all about. | then proceeded to give an outline of what
was planned for that session, when it suddenly dawned on
me as to why she was asking the question. She had made
it clear during this short introduction that she was highly
sympathetic to the Queen and any high charged attack or
abuse of the Queen would be frowned upon. | therefore
ventured to reassure her that | had no such intention and
insisted that everything would be fine.

The Queen is dead

In 1986, The Smiths, a popular band from that period
came up with a song entitled, The Queen is dead. It was

a critical attack on both the Queen and the monarchy,
however, it wasn't in any way particularly offensive and
indeed no radio or TV station ever considered banning it.
Morrisey, who was the lead singer of the band and respon-
sible for most of the lyrics created by the band had a way
of being critical, direct and satirical at the same time. I'd
highly recommend that readers of this article have a listen
to this song before proceeding any further. In this way,
you can develop an idea of Morrissey’s style and get in the
mood for the rest of this article. Although | am not a fierce
critic of the Queen or monarchy, this is actually one of my
favourite songs by the Smiths, both for the lyrics and the
upbeat music.

Are Queen really dead?

On 24 November 1991, the news came through that Fred-
die Mercury, the lead singer of Queen a group that had
rocked the country with some amazing music during the
70s and 80s had died of the HIV virus which was rife at
that time. Music fans were in shock. The tabloid press on
the one hand acknowledged him as a great singer, while
on the other criticized his lifestyle and looked upon his
death as a kind of punishment for having committed a
variety of sins, the most important one of which was hav-
ing had homosexual relationships. The band itself was in
shock and decided to organise a tribute concert to honour
him and raise awareness of this disease which was de-
stroying so many people’s lives.

The concert was held at a packed Wembley stadium in
April 1992 and featured not only the expected friends of
Freddie who sympathised with his homosexual views such
as George Michael and Elton John, but bands like Def Lep-
pard and Metallica. This made the event an even bigger
success and raised thousands of pounds for research

into fighting the HIV disease. Since then, there has been

a film called, Bohemian Rhapsody focused primarily on
their “live” aid performance in 1985 which made them the
standout band on that amazing day. Various Queen tracks
have been re-released and even today in 2023, Queen are
still considered one of the greatest rock bands in the histo-
ry of music. The artist may have left us, but his music lives
on. As if this isn’t proof enough, at the IATEFL Slovenia
conference in 2019, Freddie Mercury, yes the man himself,
made a surprise appearance, proving that whatever you
read in the press, one thing is for sure, Queen are not dead.

The Queen meets Danny’s mother

Now that you've all finished listening to Bohemian Rhap-
sody and a few other excellent Queen tracks, we can move
on to the core of this article. | usually present this first
picture to my students and probe them with questions.

Do you recognise anyone in the picture? What's the loca-
tion? Who are the other people in the photo? When was
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this photo taken? This often stimulates animated discus-
sion, especially over the age of the Queen at the time of
the photo. Once we've exhausted as much information
as we can get from this photo, | show them the second
one, which was taken just a few seconds after the first.
Students are then asked to discuss what might have hap-
pened to create this scene where everyone in the picture
has burst out laughing. Here we often get a wide range of
opinions about what has happened.

The photo was in fact taken in November 2001 and the
Queen was opening a new section to a day centre in Lon-
don which my mother regularly attended. Just before the
Queen entered the room, the director announced that her
majesty was arriving, upon which my mother asked what
they should do. The director replied that they should just
carry on playing their game and act as if the Queen wasn't
even there, which is precisely what they did. However, be-
fore that, my mother asked the director what they should
do if the Queen asked them about their game, to which
the director replied, “Do you really think the Queen is going
to ask you about your game?” “I suppose not," replied my
mother and so they continued. Naturally enough, once the
Queen saw that she was being totally ignored, she asked
the fatal question about the game which resulted in every-
one, even the serious director laughing out loud, not some-
thing that happened often in front of the Queen.

Is the Queen really dead?

In an average group of ten students, there is usually one
who believes that my mother is one of the characters in
the photo, while the other nine are often totally oblivious
to this fact, which also adds to the entertainment in this
lesson. These two photos are the public face of the Queen,
but once the cameras were turned off, my mother who had
previously regarded the Queen as a formal, distant kind of
person, noticed that she was extremely humane and com-
passionate, which aside from being a complement to the
Queen, is a sign that she was publicly performing a role
and therefore acting, which was indeed one of her great
passions. Queen Elizabeth may have officially passed

away on 8 September 2022, however, her experience of
living through an array of UK Prime Ministers and almost

a century of historic events, not to mention the pleasure
she has given many ordinary people means that her legacy
remains intact.
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My first Sunday morning Experience

Despite having attended the last ten consecutive IATEFL
Slovenia conferences, | had never before been invited to
give a Sunday morning talk. This did not appear to be an
ideal time to give a talk, at least not if | wanted to have
other people in the same room. Many people would already
have left by then, others would be preparing to leave, hastily
clearing their rooms, trying to fit everything into their cases,
queuing for what seemed like an eternity to check out and
pay for their rooms, others would be socialising, saying
their last goodbyes, hugging old and new friends and col-
leagues. Only those who were a glutton for punishment
would come, those who never knew when enough was
enough, those who had a resilience that went far

beyond the four days allowed for this conference.

I myself was sleepy, as | often am in the morning, especially
when forced to get up early and give a talk. Nonetheless,
there was a strong sense of positivity, especially as my
pub quiz team had somehow arrived in 2nd place the night
before, despite the presence of several strong looking
teams in the room. | felt that this was an even greater
achievement than the victory back in 2014, where our team
had been full of superstar galacticos, like the Real Madrid
football team. Instead, this team was a kind of Real Sociedad
or Villareal, humble, hardworking, determined and proud of
its roots.

When coffee becomes educational

| first became interested in this topic when | accidently
came across a book while having a coffee in a well-known
bookshop in Canterbury in the UK. As | knew from my own
personal experience that sleeping more had helped me
overcome feelings of flu, light colds, headaches and other
illnesses, | had expected to find a few additional benefits
from sleeping more, instead of which | discovered a plethora
of serious threats and damage to your health that could be
caused by failing to sleep the required amount of hours.
After this initial shock, | found other books on the subject
and realised that this was becoming quite a fashionable
theme. Most of the writers and contributors are neurosci-
entists, which means they have done some sort of research
and are not just speaking from the top of their heads,
however, like most scientists, they often tend to classify
everything into boxes, black and white, forgetting the hu-
manistic aspect of these tests, which is that every single
person is different, hence the results of their tests will vary
from person to person. Just to give a couple of random
examples, all the experts say that both drinking coffee
and doing exercises late in the evening can seriously re-
duce your ability to sleep, however, | often take a short
sharp espresso late in the evening and almost always do
some yoga, stretching and breathing exercises before bed,
yet | rarely have any difficulty going to sleep.

How lack of sleep can seriously damage your health

The first important question on this subject is how many
hours a night you sleep. That's how | opened up the session
and as expected there was a wide range of answers, from
five up to nine hours. The experts may not always agree
on everything, but one thing that they definitely agree on
is the ideal number of hours needed which is seven to
nine. Anything more than that and you are oversleeping
and damaging your body, but anything less than that and
you really are in some danger. As many teachers do not
sleep more than five or six hours during the week, the risks
are real.

The main benefit of sleep is that it basically refreshes us,
recharges our batteries and cleans out many of the bad
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toxins that we carry. It also sorts out all the input that

we have received during our waking hours and refines

the memory. A lack of sleep means that these procedures
are not carried out properly and the first effect is memory
loss. An Alzheimer related protein builds up which can
lead to dementia. Linked to this is the mental and physical
deterioration of the brain, ultimately leading to permanent
brain damage.

Lack of sleep also affects our virility and therefore ability
to reproduce, even in twenty-year olds. Our immune system
is weakened, which leaves us open to catching a range of
diseases, one of which is cancer. Indeed, nightshift work
has officially been declared as carcinogenic by the interna-
tional agency for research into cancer (IARC).

All of the above effects are bad enough, but the biggest
shock (at least for me) was still to come. Sleep acts as

a kind of medication, like a reboot of the system and if
you don't get enough, in other words, if you sleep less than
seven hours a night, you have a 200% higher risk of a heart
attack or stroke. Sleep helps to lower blood pressure, as it
has a calming effect on your system, so skipping a few
hours here and there really can increase the risk of doing
some damage.

Daylight saving time

Twice a year in Europe, we change our clocks. In Spring,
clocks go forward by one hour, which means that we initially
get one hour less sleep and that the days suddenly seem
to last much longer, while being slightly darker in the morn-
ings. In Autumn, the reverse happens, we get an extra hour
to lie in on what is usually a cold chilly morning, the morn-
ings seem a little brighter, but then darkness seems to
arrive in the middle of the day. This change in time affects
our rhythm, at least at the beginning, but like everything
else, we get used to it until the next change. It affects our
sleeping patterns, in some cases we are constantly yawn-
ing, in others we have more difficulty falling asleep at
night, but these are small issues compared to the real
health issue.

According to studies done in the UK since 2014, during
the week that follows clocks going forward in the spring
resulting in the loss of an hour's sleep, there is a 24%
increase in heart attacks, while in the Autumn, there is

a reverse trend with a reduction of 21% in cardiovascular
diseases. Traffic accidents increase or decrease as do
other incidents, all linked to tiredness and lack of concen-
tration caused by lack of sleep, blood pressure changes
according to the reduced or extra sleep and so on. With
this in mind, the question here is whether the benefits

of moving clocks forward and backward twice a year
outweigh those of the damage to health and increase

in deaths caused by these very changes.

How can we sleep better?

The arguments that have been put forward so far have
come primarily from Matthew Walker and his book,

“Why we Sleep”. His conclusion is that if you don't sleep
those seven to nine hours a night, you are doomed. However,
Arianna Huffington, who has written “The Sleep Revolution”
says that if we are unable to get our quota of sleep at
night, as will happen from time to time during busy work

periods, deadlines that need to be met etc., we can try to
recoup our energy by using power naps. These are short
twenty-minute naps, that you have at regular intervals dur-
ing the day. Just the effect of closing your eyes for twenty
minutes is a benefit, even if you don't actually manage to
doze off and when you do wake up, you won't be feeling
totally groggy as often happens when you have a real one-
hour nap in the middle of the day.

Dr. Jen Gunter meanwhile, asks the question, “Do we really
need to sleep eight hours?” Her idea is that if we become
too obsessed with this phenomenon, we'll do ourselves
more harm than good. If our blood pressure is at a decent
level and our general health is good and we find that six
hours appears to be enough for us, then that's fine, we
shouldn’t force ourselves to sleep that extra hour just be-
cause it's deemed as not being sufficient.

In relation to sleeping better, there are several things that
can be done to produce a better quality of sleep. Firstly,
light is fundamental, reduce strong lights as the evening
goes on, keep away from phones and other digital equip-
ment in the last hour before you go to bed so that your
mind can relax, have relaxing music on in the background,
maybe have a warm soothing drink, such as a camomile
tea or hot water with honey and lemon and before going
under the sheets, try some gentle stretching exercises to
smoothen the back, some breathing to calm yourself down
and some meditation to focus your mind and empty those
chaotic thoughts before you hit the sack. Sleeping im-
proves and maintains our skin, we often talk about need-
ing our beauty sleep. As for dealing with daily problems,
the best solution is often to sleep on it, that is, go to bed
and the natural medication that occurs will help you to
find the solution once you've woken up. That’s how | solve
most of my problems, go to bed and sleep on it, what
seems to be an insurmountable problem, then when | wake
up, | either have the solution or discover that there never
really was a problem.

Sleep has often been regarded as something which gets

in the way of our normal active life, however, it is now clear
that sleep is as important to our health as is regular exer-
cise, drinking water and the quality and quantity of food
that we consume, so however much you sleep, makes
sure it's enough for your needs.
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Jasna Sebez, 2" year Secondary School Competition Coordinator

| have had the honour of meeting and becoming friends
with some excellent and inspiring teachers and ELT-profes-
sionals, who have shaped me into the teacher | am today.
Beatrix Price, Jeremy Harmer, Mojca Belak, Alenka Tratnik,
Helena Miklav¢i¢, Uwe Pohl, Mark Andrews (and many
more). They have showed me what is possible in language
teaching, how to stay true to oneself and how to keep the
spark alive. In addition to all of these wonderful people,

| also like to see my future self as my professional inspira-
tion — someone who | want to become. If | visualise it, it is
easier for me to follow that goal. “Be the woman / teacher
you want to look up to.” kind of vibe.

It is hard for me to pinpoint just one moment, because
there are moments on a weekly basis, when | am reassured
that the path | have chosen is the right one. A moment
when | get a hug from a student or when someone brings
me coffee, moments when the whole class listens with
great attention, moments when we are all having a bad day
and just need each other to talk to and not learn English for
a day ... it is the moments when we are honest to and safe
with each other and when we are creating a space to grow
as human beings rather than the teaching moments. | like
to see teaching as school for life, rather than just teaching
subjects. It gives me more motivation and | like to think that
| am transferring this philosophy to my students as well.

It is most definitely the motivation. Maybe not even those

of students, but my professional, personal and general
motivation. | am constantly asking myself if | am doing
enough, am | attentive, professional, personal and emphat-
ic enough, where | should draw the line (still learning how
to do that). It is an ever-learning process and | am some-
times struggling to see the bigger picture. And struggling
with the fact that not all students can be saved, that not all
will enjoy my lessons and that not all of them will excel in
English or will be willing to hear what | have to say and
take what | have to offer.

It used to be late evenings, but since I've been a mother,

| am too tired to do much in the evenings (and I've learned
to appreciate my free time more). So my productiveness
varies, but | know that | usually work best when I'm under
time pressure (which is definitely not good for my health,

| know that as well).

Virginia, for sure! To finally get that room of one’s own!

Don't overthink, don’t complicate and know that everything
is going to be fine, even if it looks the world is crashing
down around you. ©

Serendipity and solitude — at the moment; however,
they change.

PAPER BOOK! The smell of books is unbeatable ...

Always coffee.

“Not my circus, not my monkeys.” The sentence
that has helped me keep my sanity quite often lately.
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Why is the ocean salty?

The ocean gets its salt from the earth. Rocks
have salt in them. Plants have salt in them.
And there is salt in the soil. The rain falls and
washes the salt out of the soil and into the
sea. Rivers wear down the stones and carry
more salt into the sea. You don't taste the salt
in rivers because it doesn’t have a chance to
collect in them. You do taste it in the ocean
because the ocean has been collecting salt for
millions of years.

What are freckles?

Freckles are little brown spots that you can't
wash off. Some people have them on their
faces and other parts of their bodies. Freckles
are formed in the skin by a certain kind of col-
ouring matter that we call melanin. If your moth-
er and father have freckles, you probably will,
too. Sometimes you can get new ones by stay-
ing out in the sun because the sun causes the
melanin under your skin to make new freckles.

Why does a bee
make honey?

A female bee makes honey in a special
stomach that’s like a little factory. But first

she goes to a flower for the same reason you
go to the supermarket. The flower contains the
raw ingredients of honey. She sips the sweet
flower juice called nectar up through her mouth
- which is shaped like a tiny soda straw — down
into her honey stomach where it becomes the
most healthful kind of sweet a person or a bee
can eat. If she ate all this honey herself, she'd
get too fat to fly. So she wings back to the hive
to feed the baby bees a delicious treat made out
of honey mixed with flower pollen.

5. 2

What is a falling star?

When we see bright lights moving through the night sky, we
say they are falling or shooting stars. But they aren’t really
stars at all. A star is a heavenly body that shines by its own
light. A falling star is really a small, stony mass we call a
meteor. We cannot see meteors until they enter the earth’s
atmosphere. Then, friction makes them so hot, they glow
with a beautiful, fiery light until they fall to the ground and
burn out.

How do streets get their names?

Before streets had names, people had to say “Turn right

at the old oak tree and follow the brook over the mountain.”
So they decided streets should have names. Guess what
they named the road near the old oak. Oak Tree Road. By
the brook? Brookside Way. On the mountain? Mountain
Avenue. Of course, some streets are called Avenues,
Boulevards, Lanes and Ways. Usually, Avenues are big
streets and Boulevards are even grander, while Lanes are
little and winding, and Ways are even squigglier. AlImost
every town has a main street. It's usually the most important
street. (Probably when the town was new, it was the only
street.) Some streets, like Lee Avenue, are named for
families who started the town. Others, like Roosevelt
Avenue, for famous people. Other for what is — or used

to be — on the street, like Windmill Road. What do you
suppose is on School Street?

How did sandwiches begin?

A long time ago in England there lived a man called the Earl
of Sandwich. One day he was sitting at his table writing. He
sat there a long time and he got very hungry, so he asked
his servant to put a piece of meat between two slices of
bread and bring it to him. No one had ever heard of doing
such a thing before. But it was the servant's job to serve.
So he gave the Earl exactly what he asked for: a piece of
meat between two slices of bread. It must have tasted
good because the next time he asked for a piece of cheese
between two slices of bread. And the time after that he
asked for a piece of chicken between two slices of bread.
And before you could say peanut butter and jelly, everybody
was eating this marvellous invention — even the servant.
But no one knew what to call it. So they named it after the
man who thought it up. And forever after two slices of
bread with anything in the middle was called a sandwich.

Source

J. Richards. (1975). How come...? Easy Answers
to Hard Questions. Manchester: World Distributors.




Day out of Days

by Sam Shepard

Van Horn, Texas: (Highway 10)

Little waitress doesn’t get it, when | push my half-eaten
steak away and ask her for dessert, that | really want
dessert. She thinks there’s something wrong with the
steak. There’s nothing wrong with the steak. I'm just
ready for dessert. Another thing she doesn’t get is that

| have enough cash in my left boot right now to buy a
small car or half the town and when | ask her if she
wants to take a spin around the dusty block she doesn’t
understand that either. She thinks | have ulterior mo-
tives. | tell her I've just come from “the land of milk and
honey.” She backs nervously away with my half-eaten
steak on the plate and bumps right into the chef coming
out of the swinging chrome doors of the kitchen.

Chef wants to know what’s wrong with my steak and

| tell him nothing-nothing’s wrong with the steak. All |
want is dessert and she giggles as though the implica-
tion is that she’s the “dessert” and the chef picks up on
this and decides I'm seriously demented road trash and
starts asking me to leave. | tell him | haven't finished my
lunch yet and that | was very much looking forward to
the butterscotch pie. He says the pies just came out of
the oven and they're too hot to cut and | tell him | don't
mind waiting but he says he can't cut into any of them
because it would sacrifice the whole pie just trying to
get a single slice out of it. | tell him sometimes sacrifice
is necessary. | can see them all steaming behind him on
a Formica shelf, lined up like little locomotives—puffing
away. He tells me it's going to take quite a while. It's
going to be at least an hour. | tell him that's fine, I'll just
go out and buy a paper and come back. I'll stroll around
the town and take in the sights. He says there are no
sights; there is no town. But | tell him I'm a big fan of
desolation. I'm fascinated by the way things disinte-
grate; appear and disappear. The way something very
prosperous and promising turns out to be disappointing
and sad. The way people hang on in the middle of such
obliteration and don'’t think twice about it. The way peo-
ple just keep living their lives because they don’t know
what else to do. He says he has no time for small talk
and leaves me staring at the sugar.

Majesty: (Highway 101 South)

We stop in a place called Smith’s in Paso Robles and
order turkey-gumbo soup and lemon-meringue pie with
black coffee. This ensemble somehow fits together

although it sounds as though the tastes might clash.
The theme from The Godfather is playing on the juke-
box; very dreary and always reminds me of that shock-
ing scene with the decapitated horse head. What goes
on in Coppola’s mind? How could a guy come up with
that? You must have to be Italian.

The skinny waitress here has the worst skin I've seen in
a long, long time. She seems to be drowning in Clearas-
il, poor thing. Already suffering and she'’s barely sixteen.
The decor in here is very weird: old-time meat hooks
hanging from the ceiling, unless maybe they're ice
hooks. Either way it's incongruous for a roadside café,
it seems to me. After blowing laboriously on his gumbo
soup, Dennis, out of the blue, starts telling me how his
aunt had a stroke recently and can’t remember the
names of things. Some sort of aphasia or something.
She seems to recognize the object itself but can't re-
member the correct name for it. Like “door” might be-
come “key” in her mind or “dog” might turn into “bug.”

Close but way off. | remember that happened to me
once when | was a kid—not a stroke but the confusion
about naming a thing. My mother became very alarmed
about it and marched me over to the icebox. She threw
the door open and began hauling out things like a cube
of margarine, for instance, holding it up close to my
face and demanding that | pronounce the name of it.

| knew it wasn't butter because we never had butter but
| couldn’t remember the other name so | called it “maj-
esty.” | remember the panic on her face, as though she
suddenly thought she had a cabbage head for a son on
top of everything else she was worried about like the
old man and taxes and the price of milk.

| think it may have also been the extreme heat back
then. We were having one of those desert heat waves
that summer where it would sit and swelter around a
hundred and twelve at midnight for days on end. No
rain. And this was in the time before air-conditioning
was even thought of. The hills were all black and smoky
from wildfires and when you breathed in you could taste
the ash on the back of your tongue. At night | would have
dreams where the clouds would just ignite into flames.

Anyway, | don't know why it was that | suddenly had this
little spell of not knowing what to call things. It didn't
last long but it was as strange to me as it must have
been for my mother. | absolutely could not remember
the name for margarine. That'’s all there was to it.

Source

http://www.sam-shepard.com/fourdays.html
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to feed your soul
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School Holidays

by Paul Warren

Do you remember the sunny days

When you knew they would never go away

And the morning sun would shine through the blinds
And happiness would be forever kind

Did you ride your bike as fast as you could
Taking corners and pedalling hard as you should
And sunsets in pastel colours in the sky

As the days on end would fly by

Did you count the waves as they came in
On the white sand as you jumped in and out again
And not a day was wasted each and every one

As Summer Holidays we're meant to have your fun.

https://www.poemhunter.com/poem/school-holidays/



A book is like a friend who never leaves you. It is packed with
knowledge, new information, insights into life lessons, helpful
advice, friendships and hardships, love and fear, and much
more. In this feature, there are recommendations and reviews
that take you on a journey into the pleasures of books and
reading. And on that journey, you can explore new territories,
learn new things, and expand your horizons. Discover your next
favourite read and send us your book recommendations.

Reading gives us someplace
to go when we have

to stay where we are.

Mason Cooley

Discussion-Based Online Teaching
To Enhance Student Learning:

: ?.“]"‘e Theory, Practice and Assessment
leac mg by Tisha Bender
Published 2012, pages: 256.
Student Sterling, Virginia: Stylus Publishing.
- Lea”l}ng About the book
st 5 A classic on online learning offers insights and practical ideas drawn from the author's
' ﬁ ,“ _ ; classroom practice and extensive research into the latest online teaching and learning

literature. In particular, Tisha Bender explores whether the existing paradigm of teach-
ing and learning has changed, not so much because of the advent of the Internet, but
because of the potential gap between the expectations and practices of students who
are “digital natives” of the digital revolution and those of their teachers. She addresses
the question of whether we need to change our teaching to reach students and make
them enjoy their education.

B
| —

An excerpt from the book
(Can the Mind Exist Independently from the Body? p. 7)

Students generally like to have a sense of belonging. When they attend a class on campus, they become familiar
both with the room in which the class is held and with the regularity of attendance of the inhabitants in that room.
There is, in other words, a sense of predictability in terms of environment. Feeling included in a group is an important
factor for encouraging the true potential for learning to take place. But is it possible for a class that does not occupy
spatial coordinates to still generate a feeling of place? Given that students in an online class are working remotely,
often some distance from each other, does the association of “distance” and “learning” constitute an oxymoron?
After all, education is surely about the meeting of minds, not their separation.

Dreyfus criticizes the possibility of learning without physical presence, as is done via the Internet in online classes.
His book, On the Internet, covers the “hype” of hyperlinks (as he does not think it leads to intelligent information re-
trieval), asks just how far distance learning is from education, talks of how a "telepresence" is necessarily disembod-
ied and therefore inadequate.
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Wandering Souls

‘Wandering)

~ by Cecile Pin
SOU 'Is\ N Published 2023, pages: 256.
X ~ ) London: HarperCollins Publishers.
About the book

It's not every day that you pick up a book and the writing constricts your chest, causing
you to take many breaks from reading because you feel like you're constantly holding
your breath. Cecile Pin's debut novel, based on her family history, is heart-wrenching
and heart-warming. The novel is about a Vietnamese sister and her two brothers who
flee Vietnam after the fall of Saigon and find a permanent home in Britain. Struggle,
loss and disappointment were ever-present and it took them a long time to settle into
their new home as best they could.

A sweeping, compelling and deeply moving story of heritage, survival, family and hope.

An excerpt from the book
(November 1978 — Vung Tham, Vietnam, p. 3)

There are the goodbyes and then the fishing out of the bodies - everything in between is speculation.

In the years to come, Thi Anh would let the harrowing memories of the boat and the camp trickle out of her until they
were nothing but a whisper. But she would hold on to that last evening with all her might, from the smell of the
steaming rice in the kitchen to the touch of her mother’s skin as she embraced her for the last time.

Sisters

by Daisy Johnson
Published 2020, pages: 224.
New York: Riverhead Books.

About the book

Sisters is a haunting story about two sisters caught in a powerful emotional web and
wrestling to understand where one ends and the other begins. Born just ten months
apart, July and September are thick as thieves, never needing anyone but each other.
Now, following a case of school bullying, the teens have moved away with their single
mother to a long-abandoned family home near the shore. In their new, isolated life,
July finds that the deep bond she has always shared with September is shifting in

Daisy Johnson

inside the house. Meanwhile, outside, the sisters push boundaries of behaviour—until
a series of shocking encounters tests the limits of their shared experience, and forces
shocking revelations about the girls’ past and future.

A powerful and deeply moving account of sibling love and what happens when two sisters must face each other's
darkest impulses.

An excerpt from the book
(July, p. 9)

Dead skin, | say, running my finger along the sink, and September glares at me and marches through the door.

My teeth feel furry with the long journey, the cheese-and-onion sandwiches we bought from a service station some-
where. | remember, suddenly, that we have left behind our toothbrushes, propped up on the sink in the old house,
the house we will not be going back to. I go into the sitting room to tell September but she is upstairs; | can hear
her moving around. Some of the dirt shifts in the ant farm, as if something just moved through it. Warm air comes
beneath the front door and down the chimney. | want to hear my voice against the white walls. The room has the
feeling of having been busy moments before. | say September’s name as quietly as | can but even that is too loud.

| can feel all the rooms behind me. It is impossible to face every part of the house at once; | look in the kitchen and
the pantry but they are empty, filled only with the murmur of the low lights. | go up the stairs fast, two at a time.
Something behind me, something on my heels. Except, at the top looking back, there is nothing there.

ways she cannot entirely understand. A creeping sense of dread and unease descends
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